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Preface

After nearly four decades of work related to women and development, the subject of gender remains a key issue for the agenda of most international development agencies. The Food and Agriculture Organization (FAO) of the United Nations is no exception. FAO's Plan of Action for Women in Development (1996-2001) and the FAO Gender and Development Plan of Action (2002-2007), which is currently in its final stages of preparation, are the major policy guidelines for FAO’s work related to gender. Like many other agencies, FAO is concerned about the adherence of its program and project management to gender issues. How is gender policy best implemented, and what are the strategic entry points for conducting gender analysis in program management? 

During discussion of these questions with the International Service for National Agricultural Research (ISNAR), the world’s leading institute for research, training and capacity building for the management of agricultural research, the Women and Population Division of the Sustainable Development Department of FAO (SDWW) invited ISNAR to address the topic of “engendering” program management, and specifically the stage of evaluating programs and projects from a gender perspective.  

ISNAR’s work in this area began in early 2000 with the involvement of other international agencies, specifically the Operations Evaluation Department of the World Bank and the United Nations Development Program (Africa).

FAO and ISNAR decided to collaborate on gender evaluation. This training module structures the learning experience that ISNAR and FAO developed.

Like other ISNAR training modules, this one includes learning objectives for each day’s activities; descriptions of the training approach, methods, and techniques; master copies of handouts, worksheets, overhead transparencies, and additional reading materials that can easily be copied and distributed to others who might be interested. There are also evaluation sheets and a recommended bibliography for use by the trainers. Material has been gathered from many sources; these are acknowledged wherever possible.

Trainers are expected to use the module to facilitate future training workshops.  Research and development managers are expected to use the module to sharpen their own knowledge and skills in gender evaluation. The module can be supported by using FAO’s Socio-Economic and Gender Analysis (SEAGA) training materials.

We hope and expect this module to respond to the needs of program managers in FAO as well as other organizations. As the area of gender and development, as well as evaluation studies are constantly changing, we expect this module to evolve. As workshop coordinators, we look forward to receiving inputs and improvements from its users.

Helen Hambly Odame





Ilaria Sisto

ISNAR  






FAO-SDWW
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FAO and ISNAR

Project Background

FAO and ISNAR: Building Capacity in Gender Analysis for Program Management

The FAO is the premier food and agriculture institution in the world, dedicated to combating food insecurity and poverty to improve the lives of rural people. The Sustainable Development Department of FAO aims at stimulating growth with equity, while reducing rural poverty and achieving food security through provision of adequate and equitable access to productive resources and essential support  services to both rural women and men.

In December 2000, FAO’s Women in Development Service (SDWW) teamed up with ISNAR to design a training course on gender monitoring and evaluation for program management at FAO. The aim of this initiative was to strengthen the performance of FAO and its partner organizations by making programs more responsive to gender issues.

The first collaborative activity was to develop a training workshop for FAO program managers. It was agreed to focus initially on the approach of the ‘engendered logframe’. This approach was considered relevant because FAO encourages the use of the logical framework for program planning, monitoring, and evaluation. However, experience has suggested that as more emphasis is placed on improved program management within FAO, the workload faced by a manager seems to increase. The training workshop was developed specifically to mainstream gender analysis within existing management procedures such as the logical framework. In general, the workshop content offers FAO staff, and in particular, gender focal points, an opportunity to discuss and plan ways to incorporate gender analysis into their work.

The experience of working together with FAO has helped ISNAR to further develop its training materials on gender evaluation. The work with FAO in this area builds on collaborative work undertaken since May 2000 by the Operations Evaluation Department of the World Bank and ISNAR. Gender evaluation is increasingly important as international organizations critically assess their compliance with gender policy and develop responsive structures to support gender programs.

The draft training module was tested with a group of FAO staff from SDWW, the Technical Cooperation and Evaluation Units, as well as the Staff Development Group. The workshop for this purpose was held January 23-25, 2001 at FAO headquarters in Rome, Italy. Subsequently, the module was revised on the basis of recommendations from the testing workshop. These revisions included an introductory session on the concept of gender and additional awareness-building exercises to make the workshop a three-day event. The module is expected to be further adjusted and improved on the basis of the responses to its future delivery.

Finally, a second phase of collaboration is planned to use the revised module to train FAO technical staff (in particular, gender focal points). These training workshops will aim to provide learning opportunities for FAO staff to acquire or update their knowledge, attitudes, and skills in gender evaluation.

Training Approach

Training Approach

This training module provides trainers with the information, specific activities, and materials they need to effectively plan and deliver a training program. Because each trainer and each training situation is unique, planning is critical to the success of any program. This module encourages participation and provides hands-on, problem-solving experiences and exercises.

Applying the experiential learning cycle

This training approach is based on experiential learning theory (Kolb and Fry 1975; McCaffery 1986) and is participatory in design. It is a learner-centered approach involving active experience followed by a process of reviewing, reflecting, and applying what has been learned through the experience. Participatory methods keep learners active in the learning process. They are involving and interactive. They encourage communication and group work, and they are action oriented and experience based.

This experiential and participatory approach was chosen to enhance effective skill transfer, to facilitate conceptual and attitudinal development, and to encourage appropriate changes in participants’ behavior. The experiential learning cycle is especially useful for skill training because most of its techniques are active and designed to involve the participants in practicing the skill. The experiential model helps people assume responsibility for their own learning because it asks them to reflect on their experience, draw conclusions, and identify applications. Participants ground the lessons in their actual work environment by considering the question, “What can or should I do differently as a result of this training experience?” For this model to be effective, it must be implemented in both the design and delivery stages of training. The sessions, activities, and notes in this module present trainers with guidelines for reaching the training objectives by applying the experiential training methodology. An understanding of the adult learner, the role of the trainer as a facilitator, and the experiential learning cycle is important to this approach.

The adult learner

Understanding the adult learner is critical to the success of this training approach. The adult learner has particular needs (Knowles 1978; McCaffery 1986; Zemke and Zemke 1981). Adult learners need continual opportunities to identify their needs and recognize the relevance of their learning in terms of their own lives. Adult learners need self-directed learning opportunities in which they can actively participate. They need to actively think, do, and reflect on experiences, discuss with others, and practice and learn new skills. The adult learner needs interactive communication with both the trainer and fellow learners, which is different from one-way teacher-to-student communication. The learner needs to continually reassess the question, “Where am I now and where do I want to go?”

The trainer

The role of the trainer/facilitator is to manage or guide the training process rather than to manage the content of learning. Adult learners can share the responsibility for their learning with the trainer. The experience of adult learners should be viewed and used as a rich resource in the learning environment and they should be encouraged to contribute to the learning environment whenever possible.

The experiential learning cycle1
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Experiential training or learning is a phrase often heard in the educational world. The strength of the approach is in the completeness of its cycle, which consists of four stages, each as important as the one that comes before or after. The four stages are (1) experience, (2) process, (3) generalization, and (4) application.

Source: McCaffery (1986) and adapted from Kolb and Fry (1975)

Figure 1. Experiential Learning Cycle 

The term “experiential” is often misused in practice. Experiential training seems to mean letting people participate in a presentation, having a question-and-answer session after a lecture, or a role play or case study without the subsequent steps of the model. The final stages are often left out of the design of the program. As a result, the power of experiential learning is significantly diminished or negated altogether. The stages of the experiential learning cycle are outlined in Figure 1.

Experience. The experience stage is the initial activity and data-producing part of the cycle. This phase is structured to enable participants to “do” something. “Doing” includes a range of activities, such as participating in a case study, role play, simulation, or game, or listening to a lecture, watching a film or slide show, practicing a skill, or completing an exercise.

Process. In this stage, participants reflect on the activity undertaken during the experience stage. They share their reactions in a structured way with other members of the group. They may speak individually, in small groups, or as a full training group. They discuss both their intellectual and attitudinal (cognitive and affective) reactions to the activities in which they have engaged. The trainer helps the participants think critically about the experience and verbalize their feelings and perceptions, and also draws attention to any recurrent themes or patterns that appear in the participants’ reactions. The trainer must also help the participants conceptualize their reflections so they can move toward drawing conclusions.

Generalization. In the generalization stage, the participants form conclusions and generalizations that might be derived from, or stimulated by, the first two phases of the cycle. The trainer helps participants think critically in order to draw conclusions that might generally or theoretically apply to “real life.” This stage is best symbolized by the following questions: “What did you learn from all this?” and “What more general meaning does this have for you?”

Application. After participants have formed some generalizations, the trainer must guide the participants into the application stage. Drawing upon the insights and conclusions reached during the generalization stage (and previous stages), participants can begin to incorporate what they have learned into their lives by developing plans for more effective behavior in the future. Techniques used to facilitate the application stage can include action plans, reviewing each other’s action plans, formulating ideas for action, sharing action plans with the whole group, and identifying additional learning needs. The trainer assists during this process by helping participants to be as specific as possible.

Participant action plan approach

An integral aspect of the workshop is the ultimate application of the skills by the participants in the work environment. The participant action plan approach (PAPA) was developed by the United States Office of Personnel Management to help participants consider specific applications of lessons learned during training to their job sites. Participants commit themselves to action through a written plan developed at the end of the workshop. PAPA can help participants transfer to their jobs what they have learned in the workshop, thus reaching the application stage of the experiential learning cycle.
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Training Plan

How the Module is Organized

	INTRODUCTION



	The module provides the trainer with all the information and materials required for planning and implementing a three-day workshop. It contains suggested activities that have been field tested, with instructions for trainers. The trainer is encouraged to draw on these ideas to devise tailor-made exercises appropriate to his or her specific training situation. The training plan section is organized in the following way:

1. Pre-workshop instructions

2. Tips for trainers

3. Daily training program—for each day this section provides:

· an overview

· a schedule

· a checklist for trainers

· instructions to trainers

· summary of overheads

· participant handouts


4. Overheads and reference materials are organized by day and session—these are located in the Annex.




	MATERIALS
	Overview: Includes the day’s learning objectives and a list of required participant handouts.
Schedule: Includes suggested times. However, each trainer must consider the time frame on the basis of the situation and participants, and revise as appropriate.

Checklist for trainers: Helps the trainer collect and compile the materials required for each day.

Instructions to trainers: Provides the trainer with specific information on the flow of the sessions and instructions on how to facilitate activities. A sample format of the “instructions to trainers” appears on the next page.

Participant handouts: Handouts that the trainer distributes to the participants are numbered in order by day and by session. For example Day 1/Session 1/ Handout 1 (1.1.1).

Overheads: A summary of the overheads used appears in reduced format at the end of each session. Full-size copies of the overheads are organized by day in the Annex. Like the handouts, they are numbered by day and session, e.g. 1.1.1 (Day 1/Session 1/Overhead 1). Overheads are available in paper copies.


A Sample Format
Instructions to Trainers

[image: image43.png]



	DAY ONE
	Session 3: Gender, Poverty and Agriculture: Issues for Program Management
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	Instructions to Trainers

	[image: image45.wmf][image: image46.wmf]SESSION 3
	14:00 – 14:15 Session 3. Gender, Poverty and Agriculture: Issues for Program Management

14:15 – 15:15 Exercise 3.

15:15 – 15:30 Tea/Coffee Break

15:30 – 16:00 Exercise 3. 

16:00 – 16:15 PAPA 

	OBJECTIVES
	By the end of this session, the participants will be able to do the following:

· Identify key trends and issues in gender, poverty, and agriculture

· Identify current practices at FAO for including gender analysis in program management

Use overhead 1.3.1 to present this session’s objectives



	PROCEDURE
	Training techniques: presentation, trip around the tables, PAPA, formative evaluation



	PRESENTATION
	Using overheads 1.3.2 through 1.3.7, make a brief presentation highlighting current trends and issues for gender and agriculture that would influence FAO program management. 

Following the presentation, answer only brief questions of clarification. Explain to participants that this presentation prepares them for Exercise 3, in which they will consider the current practices at FAO to include gender analysis in program management. Exercise 3 involves a modified SWOT analysis (an analysis of strengths, weaknesses, opportunities and threats). 

Remember to compile the results of Exercise 3 into a SWOT matrix (2x2 table). Distribute the table to participants for their records. 

Distribute additional reading materials on gender and agriculture and the list of Internet reference materials found in the Annex.

	EXERCISE 3
	Exercise 3. How can gender be better integrated into FAO programs? (1 hour 45 minutes)

1. (experience) Distribute handouts 1.3.2 and 1.3.3. Handout 1.3.4 gives clear instructions for the exercise. Go over the instructions with the participants step by step. Ask if any clarifications are needed. Emphasize and remind the participants about keeping time. Participants can be encouraged to bring their tea/coffee back to their groups to continue discussion. (5 minutes)

Phase 1. Group work  (30 minutes)



Tips for Trainers

	INTRODUCTION
	As a trainer, you are responsible for creating the learning environment and maintaining the flow of the workshop. You must be aware of the participants’ needs and be sensitive to their concerns. The following tips will help you achieve a successful workshop.

	TIPS FOR SUCCESS
	Ten tips for your success as a trainer:

1. Begin your working day by presenting:

· objectives

· schedule

Make sure that the trainees are aware of what they are expected to learn each day.

2. Manage time wisely. Time is a motivating factor in training. If you slow down, the participants will lose interest and commitment.

3. Give brief presentations. Encourage your trainees to speak up and participate actively in discussions and exercises.

4. Follow the instructions for the proposed exercises:

· use different techniques

· promote active participation

· increase interest and level of motivation

5. Avoid “shortcuts” while working on topics. Keep the same level of interest while making presentations, doing exercises, and listening to reports. Remember that as a trainer you are responsible for the results of the workshop.

6. Don’t let your interest and willingness to teach diminish. Show care for the participants’ learning and be patient!

7. Be an attentive and good listener. The participants expect you to value their ideas and to look at them while speaking. These positive attitudes increase your credibility with the participants.

8. Praise your trainees for their efforts and for good performance. This shows that you recognize their input and consequently increases their level of motivation.

9. Make sure that your trainees feel positive and that they are satisfied with the workshop. Ask for their feedback at the end of each day.

	
	10. Be confident of your success as a trainer. Go through the whole plan and be well prepared. Let them see that you are competent and self-confident.

	MANAGING GROUPS
	Many of the exercises require the participants to work together in small groups and there must be a way to share the information with all participants. The most common way is to have group presentations. You are responsible for managing the group activities and ensuring active participation. The following tips will help.



	TIPS FOR FACILITATING GROUPS
	Seven tips for facilitating group exercises:

1. Be attentive to and supportive of the participants’ needs in every situation.

2. Help them to understand the steps they must take to accomplish all the tasks.

3. Manage time effectively. Be sure to remind participants of the time remaining. Be firm! Keep to the schedule.

4. Show interest and be willing to assist them at all times. Circulate from group to group while they are working.

5. Follow the entire process. Remain in the classroom during all activities.

6. Provide the groups with constructive feedback.

7. Always summarize the major points made by the groups and relate them to the objectives of the session and exercise.

8. Manage difficult participants. Workshops often have participants who may behave in the following manner:

a) “The Heckler” – this person is typically insecure and argumentative. Stay calm, find merit, and move on. A misstatement of fact can be presented to the group for discussion.

b) “The Know it All” – this person is anxious to show how well-informed (s)he may be. Stay calm and interrupt the person at a suitable point. Thank the person, refocus, and move on. The group can be asked to comment on information provided by this person.

c) “The Commentator/Whisperer” – often bored, critical, or a class clown, this person can be dealt with by asking him/her to share comments with the group. Waiting until the person stops talking before moving on with the session also works.

d) “The Silent/Non-Participant” – this person may be tired, bored, confused, or indifferent. Try to find out why. Such persons can be drawn into discussions by suggesting they be a rapporteur or volunteer. Call the person by name, and if necessary speak to him/her during a break to determine how s/he can better participate.

Remember, some participants are difficult because they lack activity and focus in the workshop. It helps to give such participants a job to do! For example, ask him/her to make a brief presentation on the previous day’s activities.
 

	TIPS FOR FACILITATING GENDER TRAINING
	Experienced gender trainers anticipate the need for careful attention to discussion and participant reactions during the process of gender sensitization and learning. It is useful to plan ahead for awkward situations. Have in mind the tips mentioned for shy or difficult participants. Be attentive to group dynamics.


Pre-workshop

 Pre-workshop

	INTRODUCTION


	Instructions to Trainers

As a trainer, you are responsible for the preparation and management of the entire program. This requires pre-workshop actions. You must discuss the pre-workshop responsibilities with co-planners of the workshop. Some things that you must be sure to arrange are included in the following list. There may be several others. Pre-planning is essential to the success of your training workshop.

	ACTIONS NEEDED
	You must arrange for the following points long before the workshop starts:

1. In pre-workshop communications, be sure to inform the participants of any information they will require prior to arriving at the workshop. This can be accomplished by means of a pre-workshop letter. Consult with the sponsoring institutions over plans for pre-workshop communication with participants.

2. Arrange for appropriate officials to welcome the participants.

3. Compile a file for each participant. This file will be used by the participant to organize the training materials from each session. Before it is distributed at the workshop, each file should contain the following items:

· welcome letter

· workshop prospectus

· tentative schedule (full workshop)

· registration form

Samples of these items appear on the following pages.

4. Plan to implement systematic activities. Prepare yourself to instruct participants during the opening session on the systematic activities of the workshop:

· review of daily activities

· daily PAPA exercise; final PAPA exercise (action plan)

· evaluations: formative (daily) exercise; final evaluation (on the last day of the workshop)

5. At the end of each day:

· Invite a volunteer to prepare and present a brief report the following morning, reviewing the day’s activities and summarizing major lessons learned. Provide the volunteer with transparencies of the day’s objectives to facilitate his/her presentation, which should be delivered in about 10 minutes.

· Distribute the PAPA forms and invite the participants to list major skills from the day’s activities that could be applied in their job environment. Request them to keep the PAPA forms in their own files. You will ask them to review these forms during the final day when they fill out the action plan for the follow-up process.

· Distribute the evaluation form and invite the participants to briefly evaluate the day’s activities. Collect the forms and summarize the results for reporting back to them the following morning. Note that it is necessary to cluster the answers in the evening.

· The participants should evaluate the diverse features of the day’s activities. You should provide the participants with a copy and/or list of these on the overhead during the evaluation session.

6. If certificates are to be awarded, arrange for them to be ready for distribution at the end of the workshop.

7. Arrange for appropriate officials to close the workshop and  award the certificates.

	WORKSHOP-SPECIFIC REQUIREMENTS
	Some exercises in the workshop focus on the participants’ experience with gender issues in project and program management. Participants should come prepared to discuss their views and relevant experiences.

	MATERIALS
	· Overhead projector

· Projector screen

· Flipchart stands (minimum 2)

· Flipchart paper/pads (about 10 sheets per day)

· Highlighting markers

· Markers for writing on newsprint

· Markers for writing on transparencies

· Blank transparencies

· Blank cards

· Stapler

· Tape (strong masking tape and regular tape)

· Push pins

· Glue

· Scissors

· Pencils/notepads/pens

· Pencil sharpeners

· Extension cords

· Photocopying facilities

· Spare bulbs for overhead projector

· Extra notepads and pens




 


Dear Participant,

Welcome to the FAO/ISNAR Workshop on Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach.

Over the coming three days, you will be presented with information to absorb and exercises to do.  You will be updated on gender analysis and approaches to gender evaluation, with the specific example of the engendered logframe. By the end of this workshop, we aim to provide you with the skills, knowledge, and confidence to go back to your activities and, with your partners and colleagues, strengthen your use of gender analysis in program management.  

As improved program management is emphasized more within FAO and other international development organizations, the workload faced by a manager seems to increase. This training workshop has been developed specifically to address the need to integrate gender analysis into existing management tools, such as the logical framework. It is an opportunity to examine current practice critically, and to discuss how FAO’s work can best respond to the needs of resource-poor people in developing countries. We anticipate your active participation in this workshop and look forward to learning from your experience. 

We wish you a pleasant and productive workshop.  

Best wishes,

FAO / ISNAR Training Coordinators

Gender Analysis for Monitoring and Evaluation:

The Engendered Logframe Approach

Workshop Prospectus

Introduction

Increasingly, managers of development programs and projects, regardless of their technical field or discipline, have been called upon by their own organizations, donor agencies, or partner institutions to respond to issues related to social development, and specifically gender issues.

Gender is a major concern for organizations involved in agricultural and rural development because activities, resources, and benefits are not equitably distributed in rural societies. However, the concept of gender has evolved over the past three decades during which it has been widely used in development theory and planning. Gender is a term applied to the social character of being male or female. In contrast to sex, which is a biological characteristic, gender is the result of a process of socialization that is influenced by the conditions of history, environment, and culture. It is not a synonym for women, but refers to the system of relations between and among women and men.  

Gender analysis investigates gender relations, often with respect to different roles, activities, benefits, rights, and resources. Gender analysis has been applied to social, economic, political, and environmental fields of study and practice. In preference to women-focused development initiatives, gender approaches are advocated in order to address the systematic, structured inequalities in development processes. In the area of agriculture these may include, for example, resolving natural resource conflicts between families of varying wealth as well between members of the same household. Gender analysis may also address concerns among youth in rural areas, where there may be differences according to age groups in the community, but also between young men and women. 

It is recognized that specific knowledge, attitudes, and skills are needed to analyze gender issues in the management of development policy and programs. FAO has set out its own specific policy guidelines. It faces the task of interpreting these policies in its program management activities. By program management we mean the identification, planning, implementation, and evaluation activities that accompany the delivery of a project, or set of projects (or even programs). Gender analysis requires the practical tools and information to assess what is happening in an ongoing project, or to anticipate what might occur in a future project. 

Training can be used to strengthen project management by providing participants with an opportunity to share their experience and develop their knowledge, attitudes, and skills to incorporate gender analysis in their work activities.

Goal of the Workshop

The overall aim of the workshop is to strengthen gender monitoring and evaluation in FAO program management.

Objectives of the Workshop

Specifically, this workshop expects to provide participants with information and skills to enable them to:

1. discuss the concept of gender

2. identify the importance of gender analysis in program management 

3. strengthen monitoring and evaluation from a gender perspective

4. apply the approach of the engendered logframe

5. apply the knowledge, attitudes, and skills developed in this training workshop in their jobs through action planning

Duration

The workshop is planned for three days. The days begin at 09:00 and end at 16:15.

Participants/Target Group

This workshop is designed for FAO managers, including gender focal points from various technical areas and program management specialists.

Workshop Format

The workshop is designed to provide an interactive learning environment. Sessions generally include a brief presentation and participatory exercises. The participant action plan approach (PAPA) is integrated throughout the workshop to encourage participants to apply newly acquired or improved knowledge, attitudes, and skills. 

The module includes introductory sessions on the concept of gender, its analysis and its use within program management. This session is intended to familiarize the participants with the recent thinking on gender, and for those individuals familiar with the study of gender, to bring participants to a common platform for discussion and presentation of gender evaluation.

Expected Outputs

The expected outputs of the workshop are the following: 

1. improved knowledge, attitudes, and skills related to gender evaluation among FAO managers

2. application of the new or improved learning in their work 

As explained above, the adult learning methodology followed in this workshop and the action planning approach (PAPA) are key to achieving and verifying these outputs.

Tentative Workshop Schedule

DAY ONE 

09:00 – 09:15
Welcome

09:15 – 10:00
Session 1. Introduction to the Workshop, PAPA, and Interactive Exercise

10:00 – 10:30
Session 2. The Gender Concept

Tea/Coffee Break

10:45 – 13:00
Exercise 2. Opening up the Gender Concept 

Lunch

14:00 – 14:15
Session 3. Gender, Poverty and Agriculture: Issues for Program Management

14:15 – 15:15
Exercise 3.  How Can Gender be Better Integrated Into FAO Programs?

Tea/Coffee Break

15:30 – 16:00
Exercise 3. 

16:00 – 16:15
Feedback on the Day’s Activities and PAPA

DAY TWO 

09:00 – 09:10 
Overview of Day Two

09:10 – 09:30
Session 4. Gender Evaluation

09:30 – 10:30
Exercise 4. Gender-responsive Evaluation

Tea/Coffee Break

10:45 – 11:45
Exercise 4.

11:45 – 13:00
Session 5. Engendering the Logical Framework 

Lunch

14:00 – 15:15
Exercise 5.  Analyze an Engendered Project Logframe

Tea/Coffee Break

15:30 – 16:00
Exercise 5.

16:00 – 16:15

Feedback on the Day’s Activities and PAPA

DAY THREE 

09:00 – 09:10 
Overview of Day Three

09:10 – 09:30
Session 6. Using the Engendered Logframe for Monitoring and Evaluation

09:30 – 10:30
Exercise 6. Constructing an Engendered Logframe

Tea/Coffee Break

10:45 – 13:00
Exercise 6. 

Lunch

14:00 – 15:00
Exercise 6.

15:00 – 15:15 
PAPA 

Tea/Coffee Break

15:30 – 16:00
Final Evaluation and Closure

Workshop on Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach.

Registration form

Instructions: We would like your help in making this activity as beneficial to you as possible. In order to do this we request that you provide us with some information. Below you will find a number of questions relating to your background and expectations for the workshop. Most questions can be answered simply by placing a check in the appropriate space. Where a written answer is required, please print your reply clearly in the space provided. Please consider your response carefully and answer truthfully. Everything you say will be held in strictest confidence. The information will be used only to help us make our activities more responsive to your needs.

	Last name
	
	
	First name
	
	

	
	
	
	
	
	

	
Function in this meeting
	 Participant

 Facilitator

 Organizer

 Observer

 Other__________
	
	Title
	 Dr.

 Mr.

 Mrs.

 Ms.

 Ing.

 Other​​________
	
	Sex

Date of 

birth
	 Male

 Female

m     d     y

___/___/___

	
	
	
	
	
	

	
Degree
	                              Year
 Diploma 

 B.Sc.

 M.Sc.

 Ph.D.
	
	Other degree

Year of other degree
	

	
	
	
	
	
	

	
Type of position
	 Policy maker

 Senior manager

 Middle manager

 Program assistant

 Information specialist

 Other____________
	
	Position (title)

Department
	
	

	
	
	
	
	
	

	Organization
	
	
	
	
	

	
	
	
	
	
	

	Name and position of your immediate supervisor
	

	
	
	
	
	
	

	Your organization's address
	

	
	
	
	
	
	

	Telephone no.:
	
	
	Fax no.:
	

	
	
	
	
	

	E-mail:
	
	
	
	


DAY ONE


Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY ONE — Overview


Objectives

By the end of this day, the participants will be able to do the following:

1. Discuss the main focus of the workshop.

2. Explain the use of the participant action plan approach (PAPA).

3. Define and discuss the concept of gender.

4. Identify current trends and issues in gender, poverty and agriculture.

5. Identify current practices at FAO for including gender analysis in program management.

Participant Materials

Workshop file (includes tentative three-day schedule, and workshop materials)

Handouts

1.1.1 Overview of Day One

1.1.2 Tentative Schedule of Day One

1.1.3 Participant Action Plan Approach 

1.1.4 Forms for Interactive Exercise

1.2.1 Session 2: (summary of presentation)

1.2.2 Exercise 2. 

1.2.3 Questionnaire

1.2.4 Score Sheet

1.2.5 Five Gender Myths 

1.2.6 Exercise 2. Worksheet

1.3.1 Session 3. (summary of presentation)

1.3.2 Exercise 3. 

1.3.3 Exercise 3. Worksheet

1.3.4 Strengths and Weaknesses of Day One

1.3.5 Guidelines

1.3.6 PAPA-First Stage

Overheads

1.1.1 Gender Analysis for Monitoring and Evaluation

1.1.2 Workshop Goal

1.1.3 Objectives of the Workshop

1.1.4 Expected Outputs

1.1.5 Workshop Approach

1.1.6 Objectives of Day One

1.1.7 Schedule of Day One

1.1.8 Participant Action Plan (PAPA)

1.1.9 Why Action Planning

1.1.10 Steps

1.1.11 In-course Activities Stage 1

1.1.12 In-course Activities Stage 2

1.1.13 Follow-up Activities

1.1.14 Questionnaire First Stage

1.2.1 Objectives Session 2

1.2.2 Gender Equality

1.2.3 Sex

1.2.4 Gender

1.2.5 The Term Gender

1.2.6 Gender Roles Change

1.2.7 Gender and Women

1.2.8 Gender is Complex

1.2.9 The Term Engender

1.3.1 Objectives Session 3

1.3.2 Gender and Poverty

1.3.3 Gender and the Poverty Cycle

1.3.4 Gender Inequality

1.3.5 Gender and Agriculture

1.3.6 Enhance Impact

1.3.7 Potential Impact

Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY ONE — Tentative Schedule


08:30 – 09:00 
Welcome

09:00 – 10:00
Session 1. Introduction to the Workshop and PAPA


– Workshop introduction, objectives, and schedule
– Overview of day one
– Introduction of PAPA
– Interactive exercise

10:00 – 10:30
Session 2
(Presentation and Exercise 2)

10:30 – 10:45

Tea/Coffee Break

10:45 – 13:00
Exercise 2 

13:00 – 14:00  Lunch

14:00 – 14:30
Session 3

14:30 – 15:00
Exercise 3 

15:00 – 15:15 
Tea/Coffee Break

15:15 – 15:45
Exercise 3 (continued)

15:45 – 16:00
Feedback on the Day’s Activities and PAPA

Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY ONE — Checklist for Trainers


Pre-workshop preparation

1. Compile a notebook for each participant. The participants will use the notebook throughout the workshop to organize the training materials.

2. Copy and cut out the cards that need to be used for exercise 1.

Handouts
Yes
No
1.1.1 Overview of Day One
(
(
1.1.2 Tentative Schedule of Day One
(
(
1.1.3 Participant Action Plan Approach 
(
(
1.1.4 Forms for Interactive Exercise
(
(
1.2.1 Session 2: (summary of presentation)
(
(
1.2.2 Exercise 2 
(
(
1.2.3 Questionnaire
(
(
1.2.4 Score Sheet
(
(
1.2.5 Five Gender Myths 
(
(
1.2.6 Exercise 2. Worksheet
(
(
1.3.1 Session 3. (summary of presentation)
(
(
1.3.2 Exercise 3 
(
(
1.3.3 Exercise 3. Worksheet
(
(
1.3.4 Strengths and Weaknesses of Day One
(
(
1.3.5 Guidelines
(
(
1.3.6 PAPA-First Stage
(
(
Overheads

1.1.1 Gender Analysis for Monitoring and Evaluation
(
(
1.1.2 Workshop Goal
(
(
1.1.3 Objectives of the Workshop
(
(
1.1.4 Expected Outputs
(
(
1.1.5 Workshop Approach
(
(
1.1.6 Objectives of Day One
(
(
1.1.7 Schedule of Day One
(
(
1.1.8 Participant Action Plan (PAPA) 
(
(
1.1.9 Why Action Planning
(
(
1.1.10 Steps
(
(
1.1.11 In-course Activities Stage 1
(
(
1.1.12 In-course Activities Stage 2
(
(
1.1.13 Follow-up Activities
(
(
1.1.14 Questionnaire First Stage
(
(
1.2.1 Objectives Session 2
(
(
1.2.2 Gender Equality
(
(
1.2.3 Sex
(
(
1.2.4 Gender
(
(
1.2.5 The Term Gender
(
(
1.2.6 Gender Roles Change
(
(
1.2.7 Gender and Women
(
(
1.2.8 Gender is Complex
(
(
1.2.9 The Term Engender
(
(
1.3.1 Objectives Session 3
(
(
1.3.2 Gender and Poverty
(
(
1.3.3 Gender and the Poverty Cycle 
(
(
1.3.4 Gender Inequality
(
(
1.3.5 Gender and Agriculture
(
(
1.3.6 Enhance Impact
(
(
1.3.7 Potential Impact
(
(
	DAY ONE
	Welcome and Session 1
Introduction to the Workshop



	
	Instructions to Trainers



	PRE-SESSION
	Distribute files to participants. Make sure the cards (handout 1.1.4) are ready for exercise 1. 

09:00 – 09:15  Welcome

09:15 – 09:30  Session 1. Introduction to the Workshop 
                         and PAPA

09:30 - 10:00  Exercise 1. Interactive Exercise



	OBJECTIVES
	Use overheads 1.1.1 to 1.1.5 to introduce the workshop. By the end of this session, the participants will be able to do the following:

· Discuss the background, rationale, and objectives, and schedule of the workshop

· Explain the use of the participant action plan approach

· Identify the trainees and trainers and their expecta-tions

Distribute handouts 1.1.1 and 1.1.2

	PROCEDURE
	Training techniques: presentation, interactive exercise.

	Action Planning
	Introduction to PAPA (30 minutes)
(experience) Introduce PAPA (the participant action plan approach) to the workshop participants, using overheads 1.1.6 through 1.1.14. You will find the key points (listed below) and the handout very useful. Distribute handout 1.1.3. Encourage the participants to begin formulating action ideas as the workshop progresses. (15 minutes)

Five basic steps
Individual Action Planning in training requires that participants develop action plans at the end of the workshop. They will prepare a list of activities that they want to try when they return to their jobs. The plans are based on the workshop activities just experienced. After some time (usually five months), the participants are contacted to evaluate which activities they have actually been able to implement. The five steps involved in carrying out this process are as follows:



	
	Step 1. Planning 
In this step, the persons conducting the workshop determine the specific activities needed to apply Action Planning, considering the available resources and the needs of the organizations involved. The trainers assign and schedule the tasks necessary to carry out the approach.

Step 2. In-course activities
This step consists of two stages. At the beginning of the workshop, trainers introduce participants to the idea of an action plan. They are asked to record, throughout the workshop, new ideas they may want to try when they return to their jobs. 

Then at the end of the workshop, participants are asked to write an action plan. This is an edited list of new, workshop-related activities that they plan to try when they return to their jobs.

Step 3. Follow-up activities
At a planned time after the training (usually five months), participants are interviewed or contacted by questionnaire. They are asked which of their planned activities they have been able to implement up to that time, and what other activities they have attempted as a result of the workshop. Participants are also asked what effect their new activities have had on their work environment, and what problems, if any, they encountered in trying them.

	
	Step 4. Analysis and conclusions
In this step, the data collected during the follow-up are categorized and displayed in order to show the extent and type of change resulting from the implementation of the action plan. The information can be displayed in the form of descriptions of behavior change. It can be summarized numerically (e.g. how many of the participants changed in certain ways). It can also be reported using a combination of narrative experiences and numbers.

Step 5. Report
The findings from the analysis, conclusions, and recom-mendations regarding the workshop are reported in a form that meets the information needs of the organizations involved. The format may be an oral report, but a written document is preferred.

Information that can be collected

Action Planning gathers information about participants’ behavioral changes on the job due to the workshop. Since the instructor asks questions during the follow-up, data can also be obtained on the following:

reaction—how well participants liked and accepted the workshop (viewed five months after its completion)

learning—the skills, knowledge, attitudes, etc., that the participants feel they acquired during the workshop

results—the impact that the participants feel the workshop had on their organization or work environment

Uses of Action Planning

Participants commit themselves to action through a writ-ten plan developed at the end of the workshop. They leave a copy of the plan with the instructor for follow-up purposes.

Participants know that someone will be asking about the efforts they have made to implement the action plan. This can motivate them to actually try new activities on the job. Thus, Action Planning can help participants transfer to their jobs what they learned in the workshop—Action Planning becomes a part of the workshop itself.

Besides directly helping participants with the transfer of skills and knowledge, the action plan process can play a role in supervisor/subordinate discussions of workshop utilization. Working with employees after the workshop, supervisors can help them implement the action plans and thus encourage and support the transfer of learning to the job.

Resources needed to use Action Planning

No complex skills or knowledge are required for using Action Planning. It does not require previous evaluation experience. No statistical tests are employed in the analysis. If interviews are used to collect follow-up information, interviewing skills are needed. A general ability to synthesize data and draw logical conclusions is also important. 

The major resource required is time, mainly time to collect the data about changed job behavior and time for analysis. However, the instructor can take shortcuts in using the approach and still produce valuable information about the workshop.

Reference

United States Office of Personnel Management. (no date.) Assessing changes in job behavior due to training: a guide to the manager action plan approach. Washington, DC: Productivity Research and Evaluation Division, United States Office of Personnel Management.

	INTERACTIVE EXERCISE 1
	Exercise 1. Expectations of the Workshop: an Inter-active Exercise (30 minutes)

1.  (experience) Distribute a form to each participant (see handout 1.1.4). Note that each form has a different question. You must cut the forms before the session. Each participant fills out a form. On the basis of the information on the form, the participants introduce themselves to the group.

2.  (process) Ask the participants how they felt doing this exercise. What have they learned about themselves? Others?

3.  (generalize) How will this information/experience be useful during this workshop?

4.  Collect the cards and compile the answers for reporting purposes. Post the cards on a flipchart so that participants can refer back to their expectations of the workshop.



	CLOSURE
	Closure (5 minutes)

	
	1. (application) Ask the participants, “How do you feel about your expectations of this workshop?”
2. Make a transition to the next session.


	DAY ONE
	Session 1
Summary of Overheads
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Welcome
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1.1.14.

Overview of Day One

Engendering Monitoring and Evaluation 

DAY ONE — Overview


Objectives

By the end of this day, the participants will be able to do the following:

1. Discuss the main focus of the workshop.

2. Explain the use of the participant action plan approach (PAPA).

3. Define and discuss the concept of gender.

4. Identify current trends and issues in gender, poverty, and agriculture.

5. Identify current practices at FAO for including gender analysis in program management.

Participant Materials

Workshop notebook (includes tentative three-day schedule, and workshop materials)

Handouts


1.1.1 Overview of Day One


1.1.2 Tentative Schedule of Day One


1.1.3 Participant Action Plan Approach 


1.1.4 Forms for Interactive Exercise


1.2.1 Session 2: (summary of presentation)


1.2.2 Exercise 2 


1.2.3 Questionnaire


1.2.4 Score Sheet


1.2.5 Five Gender Myths 


1.2.6 Exercise 2. Worksheet


1.3.1 Session 3. (summary of presentation)


1.3.2 Exercise 3 


1.3.3 Exercise 3. Worksheet


1.3.4 Strengths and Weaknesses of Day One


1.3.5 Guidelines


1.3.6 PAPA-First Stage


Overheads

1.1.1 Gender Analysis for Monitoring and Evaluation


1.1.2 Workshop Goal


1.1.3 Objectives of the Workshop


1.1.4 Expected Outputs


1.1.5 Workshop Approach


1.1.6 Objectives of Day One


1.1.7 Schedule of Day One


1.1.8 Participant Action Plan (PAPA) 


1.1.9 Why Action Planning


1.1.10 Steps


1.1.11 In-course Activities Stage 1


1.1.12 In-course Activities Stage 2


1.1.13 Follow-up Activities


1.1.14 Questionnaire First Stage


1.2.1 Objectives Session 2


1.2.2 Gender Equality


1.2.3 Sex


1.2.4 Gender


1.2.5 The Term Gender


1.2.6 Gender Roles Change


1.2.7 Gender and Women


1.2.8 Gender is Complex


1.2.9 The Term Engender


1.3.1 Objectives Session 3


1.3.2 Gender and Poverty


1.3.3 Gender and the Poverty Cycle 


1.3.4 Gender Inequality


1.3.5 Gender and Agriculture


1.3.6 Enhance Impact


1.3.7 Potential Impact


Engendering Monitoring and Evaluation

DAY ONE — Tentative Schedule


09:00 – 09:15 
Welcome

09:15 – 10:00
Session 1. Introduction to the Workshop and PAPA


– Workshop introduction, objectives, and schedule
– Overview of day one
– Introduction to PAPA
– Interactive exercise

10:00 – 10:30
Session 2. 
(Presentation and Exercise 2)

10:30 – 10:45

Tea/Coffee Break

10:45 – 13:00
Exercise 2

13:00 – 14:00  Lunch

14:00 – 14:15
Session 3.

14:15 – 15:15
Exercise 3 

15:15 – 15:30 
Tea/Coffee Break

15:30 – 16:00
Exercise 3 

16:00 – 16:15
Feedback on the Day’s Activities and PAPA

Participant Action Plan Approach 

As part of this training, you will do an exercise designed to help you apply what you have learned. You may not find everything taught in the training appropriate to your specific situation. In some cases, you may want to adapt some of the materials to fit your particular job or work setting.

To do this, the participant action plan approach (PAPA) was developed by the United States Office of Personnel Management. Action planning is an easy-to-use method for determining how you changed your job behavior as a result of your attendance at a training course or program. The method generates data that enables the trainers to answer questions such as the following:

1. What happened on the job as a result of the training?

2. Are the changes that occurred the ones intended by those providing the training?

3. What may have interfered with the attempts of participants to use on the job what they learned in the training?

With the information from action planning, trainers (as evaluators) can also decide if the training workshop should be modified, and in what ways that should be done. Managers can use the information to determine the worth of the training and make informed decisions about its future.

Workshop Activities

The method consists of two stages. At the beginning of the training, you are introduced to the idea of an action plan and are asked to consider throughout the workshop tasks that you might want to do differently, as a result of the training, when you return to your job. Then, at the end of the training you are asked to write an action plan. This is a list of new, workshop-related activities that you plan to try when you return to your job.

Follow-up Activities

At a scheduled time after the workshop (usually five to six months), you will be interviewed or contacted by questionnaire. You will be asked which of your planned activities you have been able to implement up to that time, and what other new activities you have attempted as a result of attending the training. You will also be asked what effect your new activities have had on your work environment, and what problems, if any, you encountered in trying them.

PAPA—FIRST STAGE

Ideas for Action Items
	
	

	Workshop Title:
	Gender Analysis for Monitoring and Evaluation



	Date/Venue:
	

	Name:
	

	Position:
	

	Ideas I would like to try when I return to work, based on what I have learned in this training workshop:

	

	Note: You can use the workshop objectives, what you learn during the workshop, handouts, conversations with participants and trainers, etc., to come up with ideas.


Guidelines for Writing Action Items

The most important characteristic of an action item is that it is written so you—or someone else—will know when it occurs. One way to help achieve this is to use specific action verbs. The following is a list of such verbs:

	Mental Skills
	Physical Skills
	Attitude

	State

Name

Describe

Relate

Tell

Write

Express

Recount
	Demonstrate

Discriminate

Classify

Generate (a solution)

Apply (a rule)

Solve

Derive

Prove

Analyze

Evaluate
	Execute

Operate

Repair

Adjust

Manipulate

Handle

Manufacture

Calibrate

Remove

Replace
	Choose

Volunteer

Allow

Recommend

Defend

Endorse

Cooperate

Accept

Decide

Agree


As you are working on the action items, ask yourself, Is the described behavior observable? Will it be obvious to me or others when it happens?
The following are examples of action items. As a result of being in this training I plan to:
1. Describe this workshop to my superior within a week of returning to the job. As a result, my supervisor will know the contents of the training workshop, how I can apply what I learned to the job, and how other colleagues might assist.

2. Handle every request for input to a project/program with gender issues in mind. I will begin as soon as I am back on the job.

3. Apply the engendered logframe in my work and request assistance as needed. As a result, I will know whether training is required and/or if some other solution is appropriate. Begin within a month after returning.

4. Recommend conducting a gender analysis of a specific project, or the technical program generally.

5. Within two weeks after I return, I will implement _____________.

Action Planning—SECOND STAGE

Ideas for Action Items
	Date:
	

	Workshop Title:
	Gender Analysis for Monitoring and Evaluation



	Date/Venue:
	

	Name:
	

	Position:
	


	Action Items
	Start to implement action plan
(check if known)

	I plan to:
	Within 2 months
	After 2 months
	As opportunity arises

	
	
	
	


Participant Action Plan 

Supervisor’s Contact Address
	Name:
	

	Position/Dept.:
	

	Name of Immediate Superior:
	

	Title of Immediate Superior:
	

	Address:
	

	Tel. No.:
	

	Fax No.:
	

	E-mail:
	


Questions About Your Action Items

1.  Preliminary nature of plan

Were you specific in writing the action item?

When you return to work, what will you need to do to find out which actions are  
 possible?

2. Resources
Who will be carrying out the proposed action, or helping with it (formally or informally)?

Are the skills for carrying it out available?

How much time would this take?

Are special materials or equipment required?

What is involved in obtaining them?

Will you be using a tool, system, or aid from this training workshop?

If so, how much adaptation is required?

Is continual monitoring or follow-through required?

If so, who will do it?

2. Implementation
Do you have the authority to implement the action?

If not, who does?

How do you think you can go about getting approval?

How much support do you think there is for your idea?

Will you need to sell people on it?

If so, who?

3.  Effects
Whom will this action affect?

How will it affect them?

Will anyone be worse-off as a result?

Will anyone be better-off?

What will be affected?

4.  Environment

What factors in the organizational environment might interfere with your doing this?

What factors in the organization will support your effort?

Forms for 
Interactive Exercise

Note to trainer:

Each one of the following forms has a different question for participants. Be sure to photocopy and cut the forms as indicated before session 1 begins.

Name: 


Area of work:


One of my most memorable professional experiences related to gender


because 


My major expectation of this workshop is


The trainer will request you to introduce yourself through this information to the audience.

.....................................................................Cut here(........................…....…..........................

Name: 


Area of Work:


I think my skills for evaluating gender in program management are 


That is why


My major expectation of this workshop is


The trainer will request you to introduce yourself through this information to the audience.

.....................................................................Cut here(........................…....…..........................

Name: 


Area of Work:


When I receive information about gender and agriculture and it contradicts my under-standing, I 


because


My major expectation of this workshop is


The trainer will request you to introduce yourself through this infor

mation to the audience.

Name: 


Area of Work:


When I work, I emphasize the importance of


for resource-poor farmers because


My major expectation of this workshop is


The trainer will request you to introduce yourself through this information to the audience.
.....................................................................Cut here(........................…....…..........................
Name: 


Institution: 


Area of Work:


An important thing I observe about analyzing gender in program management is 


My major expectation of this workshop is


The trainer will request you to introduce yourself through this information to the audience.

.....................................................................Cut here(........................…....…..........................
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My major expectation of this workshop is


The trainer will request you to introduce yourself through this information to the audience
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	Instructions to Trainers

	SESSION 2
	10:00 – 10:30  Session 2. The Gender Concept

10:30 – 10:45  Tea/Coffee Break

10:45 – 13:00  Exercise 2

	OBJECTIVES
	By the end of this session, the participants will be able to do the following:

· Define and discuss the concept of gender

· Self-assess their knowledge and perceptions of gender

Use overhead 1.2.1 to present this session’s objectives.

	PROCEDURE
	Training techniques: presentation, self-analysis question-naire, individual and group work, plenary discussion.



	PRESENTATION
	Using overheads 1.2.2 through 1.2.7. to present the concept of gender. Allow for questions of clarification but be careful not to go into too much detail at this early stage of the workshop. Participants have the opportunity to reflect on the gender concept in Exercise 2.

Special note: Be as clear and interactive as possible in this presentation. This session is designed to sensitize participants and make them open to discussions about gender. It aims to clarify the gender concept and establish a common basis for discussing the concept during the entire workshop. 

Remind participants that this session will involve:

· a brief review of the concept of gender (trainer’s presentation)

· self-analysis of their views on and exposure to the concept of gender (individual work in Exercise 2)

· ‘opening up’ the concept of gender through discussion with other participants (individual and group work in Exercise 2)



	EXERCISE 2
	Exercise 2. Opening up the Gender Concept (1 hour and 10 minutes)

Handout 1.2.2 gives clear instructions for the exercise. Go over the instructions with the participants step by step. 

Ask if any clarifications are needed.

Phase 1. Individual work (5 minutes)

1. (experience)  Ask the participants to complete the self-analysis questionnaire on their perceptions about gender (handout 1.2.3). 

2. Collect this form. Remind the participants not to write their name on it, but to use a symbol or number that only they can understand (to identify their copy of the exercise after compilation). The results of this exercise should be compiled using score sheet 1.2.4. After compilation, return the forms to the participants and distribute the score sheet as a key to the exercise (handout 1.2.4). Present the compiled results to the group before the end of the day’s activities.

Phase 2. Individual work (10 minutes)

3. Refer to the questions in handout 1.2.2 (Phase 2).

4. (experience) Invite the participants to list their two strongest areas of performance related to gender and briefly justify their answers. 

5. (experience) Invite the participants to list their two weakest areas of performance related to gender and briefly justify their answers.

Phase 3. Work in pairs (40 minutes)

6. Ask the participants to form pairs and exchange answers from Phase 2 (i.e., the strongest and weakest areas of their performance related to gender).

7. (experience) Participants should discuss and point out the similarities and differences in their responses.

8. Circulate among the pairs and clarify any questions. Distribute handout 1.2.5 on “Five Gender Myths.” 

9. (process, generalize) Ask each pair of participants to decide which one of them will be the rapporteur to write down and read to the audience one additional myth identified by them. Remind the participants to use worksheet 1.2.6 to record their results. 

Phase 4. Plenary (10 minutes)

10. (process, generalize) Invite the participants to state the myth that their pair identified and the lessons learned through the exercise. Ask a volunteer to write a long list of additional myths reported by the pairs on a flipchart. 

11. (process, generalize) Ask participants for feedback on this exercise and close the session

	CLOSURE
	Closure (5 minutes)

1. (application) Ask the participants, “From this presentation, what did you learn about gender that you didn’t know before?” Ask volunteers to give examples.
2. Make a transition to the next session. 
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The Gender Concept 

(summary of presentation)
1. Achieving gender equality is impossible without a basic change in thinking. Training to incorporate gender issues in agricultural program management must recognize this basic fact. Such training cannot claim to be contributing toward the principles of fairness and justice for men and women without addressing individual attitudes and behavior, as well as the structures and environments in which in people operate.

2. A quick review of the meaning of gender and the need to address gender equality in agriculture is necessary, because without clarifying concepts and terminology, we will encounter some confusion in group discussions. First, we will examine the basic concept of gender, and then address key trends concerning gender and agriculture.

3. Gender has often been confused with the term women or sex. First, let us consider the two terms “sex” and “gender”.

“sex” refers to biological characteristics of who we are; as individual human beings we are biologically either male or female; in research we use the term “sex” to disaggregate data on the basis of responses from males or females (i.e. sex-disaggregated data). A common mistake is to use the phrase “gender disaggregated” data, this is actually an incorrect usage of the term.

“gender” refers not to our biological characteristics but to our social characteristics and the socialization process which we are exposed to as human beings. This process of learning who we are as human beings (a process referred to as socialization) takes place in a specific society, in a specific time and place. While there may be similarities from family to family, or country to country, there can also be major differences because the conditions of history, environment, and culture make “gender” a concept that is difficult to generalize.

4. As girls or boys, men or women, we are socialized to behave in a certain way and society attaches specific meanings to these roles. For instance, the capacity of women to give birth to children is a role determined by biology. The role of nurturing and teaching children in many societies is one that girls are socialized into (e.g., being given a doll, being asked to help with younger children, etc.). However, remember that gender is time and place specific so that in certain societies (e.g., some societies in the South Pacific region; increasingly in Europe and North America) boys and men may also be socialized to assume roles, like childcare, that are elsewhere “women’s roles”. 

5. Therefore, our society and biology have an impact on what we can or should do as men or women. The difference is that biology does not change, society does. Our gender roles can and do change. 

6. Think about ways that gender roles have changed in the areas where you live and work. We can expect gender roles to change over time and in different areas where we may live. (Ask the group for examples.)

Examples:

(a) During World War II, when many men were recruited into the military, women in Europe and North America were recruited to replace men and work in factories and industrial farms. After the end of WWII, social and political pressure to make these jobs available again for men who had returned from the war resulted in many women leaving the formal labor market. However, the impact of women’s employment was already changing post-War Europe and North America. 

(b) Over a century ago, Luo men in western Kenya were primarily cattle herders and fishermen. The Luo in western Kenya migrated from southern Sudan and the Nile Valley with their cattle. They settled around Lake Victoria and became more sedentary and populous. In their new region, there were interactions with other ethnic groups, leading to cattle raiding as well as exposure to new agricultural knowledge. The Luo were also exposed to new diseases introduced by Europeans. Eventually, the cattle of the Luo decreased in number, resulting in significant changes in men’s socioeconomic roles. Over time, some men were drawn into the British colonial labor market, while others increased their involvement in cash crop agriculture, while their wives were already active, mainly in food crop production.

7. The concept of gender is closely associated with issues about women, but it should not be reduced to the term “women”. The definition presented above means that the concept of gender addresses the roles of women, and men, in society, but especially their relation to each other. The social differences between women are also relevant. Women themselves are highly differentiated, because they have different social, economic, cultural, geographic, and historical backgrounds. 

8. Some of the social variables that define the concept of gender include: age, marital status, class (wealth and education), race, ethnicity and language, religious belief, and location (e.g. rural/urban).

9. Gender is complex. Once sensitized to the concept, it is difficult to accept without question generalizations about development processes and target groups such as men, women, and youth. Gender can make work complicated, but it also contributes to better understanding of “why things happen” and why, for instance, a program may not achieve its intended benefits or impact. 

Exercise 2. Opening Up the Concept of Gender 

(self- and pair analysis)

Phase 1. Individual work (5 minutes)

1. Complete the self-analysis questionnaire on your perceptions about gender (handout 1.2.3). 

2. The trainer will collect this form. Do not write your name on it, but use a symbol or number that only you can identify. The results of this exercise will be compiled and the results presented to the group at the end of the day’s activities. Your copy of the form will be returned to you.

Phase 2. Individual work (10 minutes)

3. List the two strongest areas of your performance related to gender. Briefly justify your answers.


(a)



Why?



(b)



Why?


4. List the two weakest areas of your performance related to gender. Briefly justify your answers.


(a)



Why?



(b)



Why?


Phase 3. Work in pairs (40 minutes)

5. Pair up with a participant and exchange your answers for Phase 2 (i.e., the strongest and weakest areas of your performance related to gender).

6. Discuss and point out the similarities and differences in your responses.

7. The trainer distributes handout 1.2.5, “Five gender myths.” Read and discuss it together with your partner. Identify and discuss additional gender myths. 

8. Decide which of the two of you will be the rapporteur, who will write down and read to the audience one gender myth that you identified. Use worksheet 1.2.6 to record your results. (A volunteer will be asked to write a long list of these myths on a flipchart.)

Phase 4. Plenary (10 minutes)

9. The trainer invites each rapporteur to read out the myth identified by the pair. These myths are recorded on a flipchart by a volunteer. 

10. The trainer invites feedback on this exercise, and closes the session

Exercise 2. Questionnaire

Circle the number that best represents your response to the question. (Note: the exercise is designed not to include categories such as “not applicable” or “don’t know” because this is a self-analysis exercise.  There are no right/wrong answers.)

	
	
	Low
	
	
	
	High

	1.
	How do you rate your current knowledge and skills related to  gender?
	1
	2
	3
	4
	5

	2.
	How do you rate your willingness to examine gender issues in your work?
	1
	2
	3
	4
	5

	3.
	How do you rate the demand within your department to address gender issues?
	1
	2
	3
	4
	5

	4.
	How do you rate your track record as a change agent in your department?
	1
	2
	3
	4
	5

	5.
	How do you rate your ability to discuss issues concerning gender?
	1
	2
	3
	4
	5

	6. 
	How do you rate your efforts to incorporate social issues in more technical areas of agriculture and rural development?
	1
	2
	3
	4
	5

	7.
	How do you rate your ability to start new partnerships or adopt new approaches in your work?
	1
	2
	3
	4
	5

	8.
	How do you rate your openness to conflicting views on gender issues?
	1
	2
	3
	4
	5

	9.
	How do you think your department/supervisor rates your performance with respect to addressing gender issues in your work? 
	1
	2
	3
	4
	5


Do not write your name on this page, but use a symbol or number to identify your copy. 

Please give the completed form to the trainer for compilation. It will be returned to you along with a key to this exercise.
Exercise 2. Score Sheet

For individual scores: write down the score for each question and then add them all for the total score. A higher score represents a perceived strength in a particular area of gender (A,B,C). The key describes these three areas. 

	
	

	QUESTION
	KEY

	
	
	
	
	
	(total)
	

	1. _____
	+
	7. _____
	+
	8. _____
	= _____
	A

	
	
	
	
	
	
	

	2. _____
	+
	5. _____
	+
	6. _____
	= _____
	B

	
	
	
	
	
	
	

	3. _____
	+
	4. _____
	+
	9. _____
	= _____
	C


  KEY:

  A. Perceived level of knowledge and skills

  The respondent’s degree of confidence about theory and methodology of gender.

  B. Attitudes towards the subject of gender

  The respondent’s willingness to develop or change his/her attitudes and behavior 
   regarding gender.

  C. Work environment

  The respondent’s perception of his/her work environment and the value given to  
   work related to gender.
For group scores (trainer’s compilation): sum the score for each of the nine questions from each participant. Write these sums on a separate sheet of paper. Divide the sum by the number of participants answering the question to reach an average score for the question. Using the table above, enter the average score for each question and add for a total score. A higher score represents a perceived strength in a particular area of gender (A, B, C). Report to participants the areas of gender that, as a group, they perceive to be stronger or weaker. 

Exercise 2. 

Five Gender Myths

1. The terms, ‘gender’ and ‘women’ have the same meaning.

2. A husband speaks for the whole family.

3. Attention to gender issues will improve an unsuccessful project.

4. A woman in the project team will always pay attention to gender issues.

5. Adding gender to a project will ensure donor funding.

Exercise 2. Worksheet

	DAY ONE
	Session 3 

Gender, Poverty and Agriculture: Issues for Program Management


	
	Instructions to Trainers



	SESSION 3
	14:00 – 14:15  Session 3. Gender, Poverty and 
                        Agriculture: Issues for Program 
                        Management

14:15 – 15:15  Exercise 3.

15:15 – 15:30  Tea/Coffee Break

15:30 – 16:00  Exercise 3. 

16:00 – 16:15  PAPA 

	OBJECTIVES
	By the end of this session, the participants will be able to do the following:

· Identify key trends and issues in gender, poverty, and agriculture

· Identify current practices at FAO for including gender analysis in program management

Use overhead 1.3.1 to present this session’s objectives

	PROCEDURE
	Training techniques: presentation, trip around the tables, PAPA, formative evaluation.

	PRESENTATION
	Using overheads 1.3.2 through 1.3.7, make a brief presentation highlighting current trends and issues for gender and agriculture that would influence FAO program management. 

Following the presentation, answer only brief questions of clarification. Explain to participants that this presentation prepares them for Exercise 3, in which they will consider the current practices at FAO to include gender analysis in program management. Exercise 3 involves a modified SWOT analysis (an analysis of strengths, weaknesses, opportunities and threats). 

Remember to compile the results of Exercise 3 into a SWOT matrix (2x2 table). Distribute the table to participants for their records. 

Distribute additional reading materials on gender and agriculture and the list of Internet reference materials found in the Annex.

	EXERCISE 3
	Exercise 3. How can gender be better integrated into FAO programs? (1 hour 45 minutes)

2. (experience) Distribute handouts 1.3.2 and 1.3.3. Handout 1.3.4 gives clear instructions for the exercise. Go over the instructions with the participants step by step. Ask if any clarifications are needed. Emphasize and remind the participants about keeping time. Participants can be encouraged to bring their tea/coffee back to their groups to continue discussion. (5 minutes)

Phase 1. Group work (30 minutes)

3. Divide the participants into four groups and ask each group to elect a rapporteur. 

4. (experience) Each group discusses the set of questions assigned to it. (30 minutes)

5. (experience) As the groups work, circulate from group to group to check progress. Also clarify any concerns they may have while working. Be sure that the groups are aware of the time remaining for this exercise.
Phase 2. “Trip around the tables” (45 minutes)

6. The rapporteurs make the “trip around the tables,” spending ten minutes at each table. (30 minutes)

7. After visiting the three other tables, the rapporteurs return to their own group and share the contributions collected during the “trip.” The groups revise their statements based on inputs from the rapporteurs, and a  group decision is made. (10 minutes)

8. The rapporteurs write the results on a flipchart for presentation. (5 minutes)

Phase 3. Reporting and discussion (25 minutes)

9. The rapporteurs present their groups’ results to the audience. Each rapporteur has about five minutes to present the results. (20 minutes)

10. Compile the results of this exercise into a SWOT matrix (2x2 table). Distribute the table to participants for their records.

11. (process, generalize) At the end of this exercise, provide feedback on the content of the presentations. Ask questions such as “How did you feel doing this exercise?” and “What did you learn?” to stimulate discussion of the process. 

	PAPA AND FORMATIVE EVALUATION
	1. Invite the participants to evaluate the strengths and weaknesses of Day One on handout 1.3.4. (5 minutes) Compile the results and prepare them for presentation and response to the participants during the opening session of Day Two.

2. (application) Ask the participants to take some time to jot down on handout 1.3.6 some action ideas they might have as a result of today’s activities. They can refer to handout 1.3.5. for ideas on Action Planning. (10 minutes)

	CLOSURE
	(application) Ask the participants, “How will you apply the lessons learned as a result of this session in your job?” Close the day’s activities. (5 minutes)
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Gender, Poverty and Agriculture: Current Issues for Program Management

(summary of presentation)

1. Even where whole communities are defined as poor, they are likely to be differentiated, with sub-groups of individuals who are relatively poorer or better-off. 

2. Women are often poorer than men within agricultural communities, to the extent that they are separate economic and political actors. This trend has been referred to as the feminization of poverty. However , there is considerable debate about the relationship between gender and poverty. On one side, various United Nations agencies state that 70% of the 1.2 billion people living in absolute poverty are female. At FAO, a very different view is presented that suggests that the figure is likely closer to 55% (1300 million people) (Mayoux, 1995 – see Annex).
3. There is wide consensus that gender disparities are closely associated with poverty. This entails differentiation in the process by which people become poor. It is now recognized that gender inequalities are highest among low-income countries, and, most significantly, within the poorest countries.

4. Gender inequalities imply that discrimination cuts the escape routes from poverty. The cycle of poverty becomes feminized because women lack basic needs, economic and legal status, and political representation that would secure strategic needs such as land and finance.

5. Research has shown that interventions designed to raise the standard of the whole community are very likely to benefit the better-off, and hence differentiation will increase. Some interventions may also likely affect one sub-group differently than another. 

a. Case in Point: Some agricultural innovations have increased women’s workload and led to negative overall impact on women’s health as well as reduced opportunity for children to attend school. This reinforces the trend of there being twice as many women as men among the world's 900 million illiterates.
6. The cost of gender inequality affects men and women. A recent World Bank (2001) report concluded that countries that discriminate on the basis of gender pay a significant price in more poverty, slower economic growth, weaker governance, and a lower quality of life. 

7. In agriculture, gender inequalities are related closely to a lack of access to external inputs and services to strengthen production activities. Less than 1 percent of total credit in agriculture in Africa is accessed by women. Persons below the age of 18 are legally defined as minors and do not qualify for credit. 

8. Women are less likely to control the product of their labor despite their workdays averaging 50 percent longer than men. Yet, a close integration of agricultural and household activities provides women with the means to generate food and income for their family. 
9. Education is an essential element of rural development. WHO (2001) reports that in 20 developing countries, the mortality of children under-5 years of age was found to be greatest among women with no education, and in rural agricultural communities.
10. Agricultural research, extension, and development programs designed to promote growth and reduce poverty can have negligible impact on women and youth because they ignore key issues such as education, credit, market access and labor constraints. These are socio-cultural, economic, and institutional obstacles and require fundamental structural changes. Accounting for gender differences and disparities in policy and program management can enhance the impact of FAO and its partners.

Gender, Agriculture, and Development: some examples of missed opportunities

	Case (source)
	Evidence

	Philippines:

(Quisumbing, 1994)
	Paddy yields increased substantially in farmer-built irrigation systems. Two-thirds of community organizers were women. Women’s leadership and membership in communal irrigation projects facilitated fee payment, which strengthened sustainability of the irrigation system and yields.

	Burkina Faso:

(Blackden and Bhanu, 1999)
	Shifting existing resources between men’s and women’s plots within the same household could increase output by 10-20 percent.

	Kenya:

(IFAD, 1998)
	The rate of loan repayment by rural women’s groups are up to ten times higher than the rate of repayment by individual, more prosperous male farmers.

	Tanzania:

(Blackden and Bhanu, 1999)
	Reducing women’s time burdens could increase household cash incomes for smallholder coffee and banana growers by 10 per cent, labor productivity by 15 percent, and capital productivity by 44 percent.


Exercise 3. How can gender be better integrated into your work as a manager of FAO programs?

(trip around the tables)

Phase 1. Group work (25 minutes)
1. Form four groups of participants, each group electing a rapporteur. 

2. Discuss your experience of including gender analysis in your program work.

3. Each group works on the questions assigned to it as follows: 

Group A. 
What are the strengths of FAO in taking gender into account in program management? (Indicate specific procedures, if possible)

Group B. 
What are the weaknesses of FAO in taking gender into account in program management? (Indicate specific procedures, if possible)

Group C. 
What opportunities or benefits can be expected from strengthening gender analysis in FAO program management?

Group D.
What threats or constraints exist to improving attention paid to gender issues in FAO program management?

Phase 2. “Trip around the tables” (45 minutes)

4. The rapporteurs make the “trip around the tables,” spending 10 minutes at each table. 
(30 minutes)

5. After visiting the three other tables, the rapporteurs return to their own group and share the contributions collected during the “trip.” The groups revise their statements on the basis of inputs from the rapporteurs and a  group decision is made. (10 minutes)

6. The rapporteurs write the results on a flipchart for presentation. (5 minutes) 

Phase 3. Reporting and discussion (20 minutes)

7. The rapporteurs present their groups’ results to the audience. Each rapporteur has about five minutes to present the results. 

8. The trainer collects the results to compile them into a 2x2 table (“SWOT matrix”), a copy of which will be provided to participants.

9. The trainer provides feedback on this exercise and closes the session.

Exercise 3. Worksheet

Strengths and Weaknesses

List three strengths of Day One  

	1.



	2.



	3.




List three weaknesses of Day One  

	1.



	2.



	3.




Suggestions for improving the workshop  

	


Guidelines for Providing Feedback on the Workshop

1. The module
Content
 usefulness/relevance
 amount of information
Structure
 sequence

1. duration

1. balance between trainers’ and trainees’ participation

1. instructions to trainers

1. visual aids

1. handouts

1. extra readings

1. PAPA

1. evaluation

2. Process: training techniques, and direction
2. usefulness/relevance/effectiveness

2. group interaction

2. clarity of questions, exercises, instructions

2. opening and closure of the days’ activities

3. Trainers’, facilitators’, and trainees’ performance
3. presentation/communication skills

3. interaction/effective participation

3. punctuality/interest/commitment/willingness to facilitate learning/willingness to participate

3. other attitudes

4. Logistical support
4. organization

4. accuracy

4. punctuality

4. willingness to assist participants, services provided in general

5. Workshop environment
5. physical (training facilities, training material, hotel facilities in general)

5. psychological (personal feelings such as self-motivation, interest, satisfaction, self-achievement), social (development of friendships, relaxed, comfortable among participants, etc.)

6. Workshop results/outputs
6. personal and professional assessment

6. recommendations

7. General comments

FIRST STAGE

PAPA—Ideas for Action Items

Workshop title
:
Gender Analysis for Monitoring and Evaluation

Date/venue
:



Name
:



Organization
:



Ideas I would like to try when I return to work at my research institute, based on what I have learned in this training workshop.

Note: You can use the workshop objectives, what you learn during the workshop, the handouts, conversations with participants and trainers, etc., to come up with ideas.
DAY TWO


Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY TWO — Overview


Objectives

By the end of this day, the participants will be able to do the following:

1. Explain gender evaluation. 

2. Compare gender-blind with gender-responsive approaches to evaluation.

3. Identify the key components of the engendered logframe.

Handouts

2.4.1 Overview of Day Two

2.4.2 Tentative Schedule of Day Two

2.4.3 Session 4. (summary of presentation)

2.4.4 Exercise 4.

2.4.5 Exercise 4. Worksheet

2.4.6 Case Study Group A

2.4.7 Case Study Group B

2.5.1 Session 5. (summary of presentation)

2.5.2 Exercise 5. 

2.5.3 Case Study

2.5.4 Tool #1

2.5.5 Exercise 5. Worksheet

2.5.6 Strengths and Weaknesses of Day Two

2.5.7 PAPA-First Stage

Overheads

2.4.1 Objectives of Day 2

2.4.2 Schedule of Day 2

2.4.3 Objectives of Session 4

2.4.4 Monitoring & Evaluation

2.4.5 What is Gender Evaluation?

2.4.6 Some Considerations

2.4.7 Principles of Evaluating Gender

2.4.8 Change Process

2.4.9 Gender-Blind or Gender-Conscious?

2.4.10 Gender-Blind or Gender-Responsive?

2.4.11 Gender Evaluation

2.5.1 Objectives

2.5.2 Example of the Engendered Logframe

2.5.3 The Generic Logframe

2.5.4 Logical Framework

2.5.5 Logframe Logic

2.5.6 Experience Suggests

2.5.7 Process behind the Engendered Logframe

2.5.8 Engendered Logframe Basics

2.5.9 Tool #1

2.5.10 Row 1: Goal

2.5.11 Row 2: Purpose (objectives)

2.5.12 Row 3: Outputs

2.5.13 Row 4: Activities

2.5.14 Try it yourself

Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY TWO — Tentative Schedule


09:00 – 09:10 
Overview of Day Two 

09:10 – 09:30
Session 4. Gender Evaluation (Brief Presentation)

09:30 – 10:30
Exercise 4

10:30 – 10:45
Tea/Coffee Break

10:45 – 11:45
Exercise 4 

11:45 – 13:00
Session 5. Engendering the Logical Framework (Presentation) and Exercise 5.

13:00 – 14:00  Lunch

14:00 – 15:15
Exercise 5. 

15:15 – 15:30 
Tea/Coffee Break

15:30 – 16:00
Exercise 5 

16:00 – 16:15
Feedback on the Day’s Activities and PAPA

	DAY TWO
	Session 4 Gender Evaluation


	
	Instructions to Trainers



	SESSION 4
	09:00 – 09:10  Opening

09:10 – 09:30  Session 4. Gender Evaluation

09:30 – 10:30  Exercise 4

10:30 – 10:45  Tea/Coffee Break

10:45 – 11:45  Exercise 4 

	OBJECTIVES
	By the end of this session, the participants will be able to do the following:

· Explain gender evaluation 

· Identify key principles in gender evaluation

· Compare gender-blind with gender-responsive approaches to evaluation

Use overhead 2.4.1 to present this session’s objectives

	PROCEDURE
	Training techniques: presentation, group presentations.

	PRESENTATION
	(experience) Give a very brief presentation about gender and evaluation. Use overheads 2.4.2 to 2.4.9 to support the presentation. Ask if the participants need any clarification. Distribute handout 2.4.1. (25 minutes)

	Exercise 4
	Exercise 4. Preparing for Gender-responsive Evaluation (2 hours)
Distribute handout 2.4.3 and 2.4.5. Handout 2.4.3 gives clear instructions for the exercise. Go over the instructions with the participants step by step. Ask if any clarifications are needed. Distribute handout 2.4.6 to Group A and handout 2.4.7 to Group B.
Phase 1. Group work and role-playing (60 minutes) 

1. Separate participants into two groups, A and B. 

2. Each group reads the case study materials assigned to it. 

Group A Project: Training for East and South-East Asian Countries in Uruguay Round Follow-up and Multilateral Trade Negotiations on Agriculture

Group B Project: Strengthening Phytosanitary Capabilities in CARICOM Member Countries

3. (experience) Invite each group to divide into two teams – one team will play the role of project managers and the other group the role of evaluators. Each team elects a rapporteur.

4. (experience) Each team performs the following activities: 

Project Managers: Develop terms of reference for an evaluation of this project that would be responsive to gender issues. 

Evaluators: Identify a list of indicators and information required from the project managers for carrying out an evaluation of this project that would be responsive to gender issues.

5. Ask the rapporteurs to compile the teams’ inputs.

Phase 2. Project Managers’ Meeting with Evaluators (30 minutes)

6. (generalize, process) In each case study group, the project managers and evaluators meet to discuss their tasks. 

Phase 3: Reporting and discussion (30 minutes)

7. (generalize, process) Ask the rapporteurs from each case study group to briefly summarize their results to the audience (10 minutes each). The rapporteur for the project managers presents the revised terms of reference and the rapporteur for the evaluators presents their main points.

8. (generalize, process) Invite the participants to comment on key similarities and differences in the two case study results. 



	CLOSURE
	Closure (5 minutes)

	
	(application) Ask the participants, “How will you apply the lessons learned as a result of this session in your job?”
Make a transition to the next session.


	DAY TWO
	Session 4
Summary of Overheads
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2.4.11

Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY TWO — Overview


Objectives

By the end of this day, the participants will be able to do the following:

1. Explain gender evaluation 

2. Compare gender-blind with gender-responsive approaches to evaluation.

3. Identify the key components of the engendered logframe.

Handouts

2.4.1
Overview of Day Two

2.4.2 Tentative Schedule of Day Two


2.4.3 Session 4. (summary of presentation)

2.4.4 Exercise 4.

2.4.5 Exercise 4. Worksheet

2.4.6 Case Study Group A

2.4.7 Case Study Group B

2.5.1 Session 5. (summary of presentation)

2.5.2 Exercise 5. 

2.5.3 Exercise 5. Worksheet

2.5.4 Case Study

2.5.5 Tool #1

2.5.6 Strengths and Weaknesses of Day Two

2.5.7 PAPA-First Stage

Overheads

2.4.1 Objectives of Day 2

2.4.2 Schedule of Day 2

2.4.3 Objectives of Session 4

2.4.4 Monitoring & Evaluation

2.4.5 What is Gender Evaluation?

2.4.6 Some Considerations

2.4.7 Principles of Evaluating Gender

2.4.8 Change Process

2.4.9 Gender-Blind or Gender-Conscious?

2.4.10 Gender-Blind or Gender-Responsive?

2.4.11 Gender Evaluation

2.5.1 Objectives

2.5.2 Example of the Engendered Logframe

2.5.3 The Generic Logframe

2.5.4 Logical Framework

2.5.5 Logframe Logic

2.5.6 Experiences Suggests

2.5.7 Process behind the Engendered Logframe

2.5.8 Engendered Logframe Basics

2.5.9 Tool #1

2.5.10 Row 1: Goal

2.5.11 Row 2: Purpose (objectives)

2.5.12 Row 3: Outputs

2.5.13 Row 4: Activities

2.5.14 Try it yourself

Gender Analysis for Monitoring and Evaluation: The Engendered Logframe Approach

DAY TWO — Tentative Schedule


09:00 – 09:10 
Overview of Day Two 

09:10 – 09:30
Session 4. Gender Evaluation (Brief Presentation)

09:30 – 10:30
Exercise 4

10:30 – 10:45
Tea/Coffee Break

10:45 – 11:45
Exercise 4 

11:45 – 13:00
Session 5. Engendering the Logical Framework (Presentation) and Exercise 5


13:00 – 14:00  Lunch

14:00 – 15:15
Exercise 5 

15:15 – 15:30 
Tea/Coffee Break

15:30 – 16:00
Exercise 5 

16:00 – 16:15
Feedback on the Day’s Activities and PAPA
Session 4: Gender Evaluation

(summary of presentation)
1. Monitoring and evaluation (M&E) are key to ensuring the efficiency, effectiveness, and sustainability of research organizations. In the context of M&E, gender analysis addresses “whose needs and participation.” 

2. In the past two decades there has been considerable rethinking of conventional approaches to project management, including planning, monitoring, and evaluation (Gijsbers et. al. 2001). These are based on the general movement away from linear, even cyclical processes of project management (from initial diagnosis to design to evaluation, to re-diagnosis…). The debates in evaluation are directly related to the growing awareness that project implementation is a “messy” area that cannot be equated with simple delivery of a hypothetically well-planned project. 

3. Another important consideration in the area of M&E has been the need to give more attention to what can be called “learning by users.” This means that the tools we use for M&E are often employed sporadically or without seeing them as an investment in the organization and its knowledge base. Monitoring tools, such as progress reports, are often completed and filed. Analysis of these records in terms of apparent trends, and follow-up to them are needed if they are to inform performance assessments. Similarly, evaluation efforts have often been more reactive than proactive – responding to a senior management decision rather than serving as an “early warning device” to keep track of progress in designated themes or issues across a number of projects.  

4. The need to translate learning absorbed by users to new practice is also better recognized in project management. Monitoring and evaluation from within the organization (as opposed to external evaluation or externally led impact assessment) should be focused less on “show and tell” and more on stimulating innovation. As long as M&E is seen as an externally imposed requirement that makes project managers and participants feel “under siege,” the potential learning process will be short-lived.

5. Gender analysis and evaluation have converged at this interesting juncture in project management thinking. It is now actually quite common to find gender equality or gender issues appearing in the guidelines for project monitoring and evaluation. This has come about as a result of better attention to gender issues early in policy formulation and project design, gender skills of evaluation staff, and standardizing of evaluation criteria (e.g., through terms of reference) (SIDA, 2000). 

6. On the other hand, there is a legitimate concern among gender and M&E specialists that often no gender issues are identified in the original project design—even in the case of apparently gender-relevant projects. One might expect that gender would be identifiable in the specific objectives of the project, if not in its goal, and that this would dictate the gender analysis. If projects do not explicitly include gender in their goal or objectives, should they be evaluated against gender criteria? This question is posed by a number of agencies and individuals. 

7. One argument in this context is that gender awareness can be implicit in the decision making that went into project planning and implementation. Indeed, “soft issues” such as gender – but also other concepts such as beneficiary participation – can be subsumed in projects. It would then be possible to open up the projects to gender analysis at the stage of evaluation. One might then ask, what type of results would we have gotten if gender had not been subsumed, but had been more prominent in project design and implementation? This has been the strategy recently employed by some organizations such as the World Bank Operations Evaluation Department.

8. Another argument is for gender and evaluation to be converged during key shifts in project implementation. The difficulty here is that project design and its instruments, such as the logical framework, are not sufficiently flexible (usually for good reasons, such as the fact that funding is determined according to a designated project design). Yet many research and development project management specialists are addressing this situation and coming up with tools that can be adjusted in a systematic manner as project implementation evolves. 

9. It is evident, too, that the convergence of gender analysis with evaluation is consistent with new thinking in management practice. In particular, some of the following principles of evaluating gender have emerged:

· Leadership and management teams (composed of persons with different skills and knowledge) are essential for bringing gender into M&E

· Individual gender specialists cannot substitute for the team effort

· Management teams are change agents

· There will be resistance to change, at least at some levels

10. The final point, regarding resistance to change, is important and it requires awareness of the team involved in gender evaluation. There has been sufficient evidence in gender and development activities to suggest that gender evaluation has posed a challenge to project managers. For instance, on can find that gender-blind evaluations pay little or no attention to policy compliance. There is also a tendency to use “gender-neutral” indicators without attention to whether or not there is a need to use more specific gendered indicators. Indicators that represent the key aspects of change in the view of stakeholders at the local level should also be considered, including what has been referred to as “grassroots indicators.”  Typically, a mix of skills and knowledge in the evaluation is not utilized and expert advice is not sought. There may also not be any specific tools of gender analysis (e.g., the four-step model of gender roles/ needs/ benefits and control) used in the evaluation. And finally, it is typical to find powerful concepts such as “poverty’ or “environmental sustainability” without visible attention to gender issues.

11. In future, as the field of gender evaluation progresses we can expect to see evaluation criteria viewed more critically and the tools and processes used in evaluation opened up by gender analysis. These efforts would fill an important gap currently existing in the overlap of project management (planning and evaluation), beneficiary participation (e.g., participatory research), and gender analysis.

Exercise 4. Gender-responsive Evaluation 

(role-playing exercise)

Phase 1. Group work and role-playing (60 minutes)
1. Form two groups A and B.

2. Each group reads the case study materials assigned to it. 

Group A Project: Training for East and South-East Asian Countries in Uruguay Round Follow-up and Multilateral Trade Negotiations on Agriculture
Group B Project: Strengthening Phytosanitary Capabilities in CARICOM Member Countries
3. Each group divides into two teams – one team will play the role of project managers and the other the role of evaluators. Each team elects a rapporteur.

4. Each team performs the following activities: 

Project Managers: Develop a brief terms of reference for an evaluation of this project that would be responsive to gender issues. 

Evaluators: Identify a list of indicators and information required from the project managers for carrying out an evaluation of this project that would be responsive to gender issues.

5. The rapporteurs compile the teams’ inputs on flipchart paper and prepare to present their case study group. 

Phase 2. Project Managers’ Meeting with Evaluators (30 minutes)

6. In each case study group, the project managers and evaluators meet to discuss their tasks. The task of each group is to agree upon the terms of reference devised by the project managers, and on the indicators and information requirements identified by the evaluators. 

Phase 3: Reporting and discussion (60 minutes)

7. The rapporteurs from each case study group present the results to the audience. The rapporteur for the project managers presents the revised terms of reference and the rapporteur for the evaluators presents their main points (10 minutes per case study).

8. The trainer invites participants to comment on similarities and differences in the two case study results. 

9. The trainer then closes the session.

Exercise 4. Worksheet
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i. The Project document and project review sheet sections I to III can be endorsed.
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It is important to consider the gender implications of the different international trade negotiations on agriculture and the new issues that are likely to arise in the negotiating process, as both men and women will indirectly benefit from trade.
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I. BACKGROUND AND JUSTIFICATION

1.1 General Background ‑ The Umbrella Programme

The Uruguay Round (UR) Agreements present opportunities to all countries to benefit from greater access to world markets. Developing countries need to improve their knowledge of these Agreements. In order to assess their specific circumstances, their commitments and the benefits from the opportunities that may arise.

FAO had provided technical assistance to the developing and transition countries during the UR negotiations and, following the coming into force of the Agreements in 1995, made considerable efforts to assist them in the follow-up process. The World Food Summit Plan of Action called upon FAO and other international organizations to strengthen these efforts. Similarly, the last FAO General and Regional Conferences requested the Secretariat to carry out a special training programme on WTO issues and Multilateral Trade Negotiations (MTN) in agriculture.

In compliance with this mandate, FAO formulated an Umbrella Programme for Training, on Uruguay Round Follow Up and Multilateral Trade Negotiations on Agriculture, entails the implementation of 14 sub‑regional workshops distributed as follows: Africa (4 courses); Asia (3 courses); Near East (2 courses); Europe (2 courses): and Latin America (3 courses). The programme will be co‑financed by FAO and donor countries. It has been designed taking into account the complementarities and synergies of the countries involved in the programme, the more general training on multilateral trade conducted by other international institutions (notably WTO, WB, ITC, UNCTAD, etc.), and other sector‑specific assistance provided by FAO to individual countries.

1.2 The Training Programme for East and South‑East Asian countries

During the three decades from the mid‑1960s, several East and South‑East Asian countries achieved fast and sustained economic growth, resulting in major advances in poverty reduction, food security and the development of human resources and physical infrastructure. The growth was made possible by a conducive domestic policy environment (encouraging private investment and initiative) as well as considerable transfer of capital and technologies from developed countries on private account. While the agricultural sector grew sufficiently to improve food security in some traditionally food‑deficit countries, this growth benefited primarily the non‑agricultural sectors. This process also reduced the share of agriculture in GDP (while not proportionally diminishing the relative importance of the population engaged in agriculture) and increased agriculture's intersectoral and international linkages.

As a result of these developments, East and South East Asian agriculture (and the population directly depending on it is today affected not only by domestic sector policies, but also by macro-economic policies and the international prices and trading environment. These open-economy linkages are deepening and becoming more important in the context of the constantly evolving regional economic blocs and trade arrangements, such as EU, APEC, AFTA, etc. In the recent years, East and South East Asian economics have been increasingly shaped by multilateralism represented by regional trade promotion initiatives and WTO. This is also true for agriculture. The economic crisis that has affected the region since mid1997 has further strengthened the need to pursue economic and institutional reforms directed to restore growth and efficiency, while further alleviating poverty and food security problems.

Aware of the importance and far‑reaching effects of the multilateral trade agreements, six of the ten FAO developing member countries in East and South‑East Asia have become members of the WTO (namely: Indonesia, Republic of Korea, Malaysia, Mongolia, Philippines and Thailand). Three other countries (Cambodia, Laos and Viet Nam) are observers. Only Korea DPR has not yet joined the WTO's accession processes. Whatever their status, all these countries have a vital interest in the upcoming multilateral trade negotiations.

However, most developing countries in the Asia region are experiencing problems in adapting the rather complex procedures and mechanisms, as well as the legal and technical interpretation of the WTO rules and agreements. The progress of these countries' effective participation in the WTO is, in general, hampered by limitations in the following areas:

· administrative/legal capacity to meet the requirements of WTO membership, including preparation of notifications, defending interests of national agriculture, assessing the impact on agriculture of policy changes agreed upon at WTO, and developing systems of plant varietal protection;

· national policy formulation capacity in agriculture, fisheries and forestry, and inadequate analytical capacity to assess the impact of policy changes being proposed at WTO;

· scientific, administrative and infrastructure capability, and capacity to deal with food standards, plant and animal health inspection services and quality assurance requirements of countries exports and imports; and

· capacity to prepare and negotiate in MTN rounds, including the preparation/revision of national schedules of commitments to the WTO, requiring particular skills and a forward looking capacity in the concerned ministries.

For the above reasons, and also taking into account the general need to enhance governance and capacity building for agriculture and rural development, the proposed training project on WTO multilateral trade agreements and their implications for food and agricultural policies features prominently within the regional and Country technical assistance priority areas. Because of its specialized expertise and unique position in international agricultural, forestry and fisheries affairs, FAO is considered to be well placed to provide this type of assistance.

II. OBJECTIVE OF THE ASSISTANCE

The main purpose of this project is to enhance the capability of the East and South East Asian Countries to deal with MTN in agriculture in order to maximize benefits as current or potential participants in the WTO. More specifically, this project will aim at:

· improving understanding of the existing WTO Agreements so that countries are we prepared and knowledgeable about their rights and obligations as well as able to take part fully in the negotiation process

· preparing participants to analyze new issues that are likely it) arise in the negotiating process and the consequences for them of alternative positions, and

· analyzing and debating special issues of regional/sub‑regional concern.

In addition the training programme will provide information and guidance on electronic access to sources of information (including the FAO web‑site) covering interpretation, impact, transition measures and debate on these UR Agreements.

III. PROJECT RESULTS

The training activities of this project will directly enhance the capacity of the relevant ministries private sector and academic institutions to deal with agricultural trade policy/legal related issues, including Codex Alimentarius, animal and crops health, intellectual property rights etc, in particular those associated with the WTO negotiations and agreements. This will also include the reinforcement of their direct links with FAO and other international institutions dealing with MTN and Agreements.

Approximately 50 agricultural policy makers and specialists from 10 East and South East Asian countries will be trained. In this way, they will also be better prepared to receive the regular technical assistance provided by FAO and other international institutions on these matters.

The information and training materials produced will be available to a large group of institutions and persons of the civil society, such as Parliamentary bodies, universities farmers associations and NGOs.

IV. DESCRIPTION AND WORK PLAN

A brief description of the main features characterizing the workshops, their target audience, the training material to be prepared and the tentative work plan is given in the sections below.

4.1 Training Content and Structure

The content of the training workshop will cover the various UR Agreement concerning agriculture, i.e.: Agreement on Agriculture: Sanitary and Phytosanitary Measures Technical Barriers to Trade: and Trade‑Related Aspects of Intellectual Property Rights. The activities will be structured into a number of modules, which would be combined to provide training package corresponding to the specific needs of this sub‑regional group of countries.

A detailed list of the topics/training modules to be covered by the training programme is given in Appendix 2.

Workshop Structure. The workshop will last five full days. The first day, in plenary session, will introduce general topics and problems. This will be followed by three days of specialized seminars, carried out in three parallel sessions: the Agreement on Agriculture (AOA) and its implications for agricultural trade and sector policies, the Sanitary and Phytosanitary Agreement (SPS) as well as the Agreement on Technical Barriers to Trade (TBT) and Trade‑Related Aspects of Intellectual Property Rights (TRIPS), including, its regulatory and legal aspects. The fifth and concluding day of the workshop will again be a plenary session to be devoted to cross‑cutting issues of regional or commodity‑specific nature, and to follow up activities.

A. Workshop Structure:

	Day 1 (Plenary Session)
	Introduction and General Topics

	Days 2, 3 & 4 (Parallel Sessions)


	Three Specialized Seminars:

1. Agreement on Agriculture

2. SPS and TBT

3. TRIPS

	Day 5 (Plenary Session)
	Cross-cutting issues


Focus on Regional/Sub‑regional Issues. The workshop will also focus on the regional issues in various ways. In the first day, one session will be devoted to the analysis of the major trends in agricultural trade, existing regional trade agreements and emerging policy issues in the sub‑region. Similarly, the specialized seminars will include sessions to discuss region‑specific trade and related policy issues, as well as technical assistance needs related to AoA, SPS & TBT, and TRIPS. The regional/sub‑regional dimension will be given due prominence also in the concluding day

4.2 Participants' Profile and Selection

The target audience of the training programme comprises the agricultural trade and policy analysts as well as other technical specialists in the relevant ant ministries (but also in the private sector and academic institutions) who have the responsibility of advising the governments in their Geneva agricultural negotiations. The training ill gather a cross section of countries with respect to the state of development, degree of economic liberalization, participation in world trade, and state of WTO membership. In addition to the acquisition of new information and to discussions on trade and policy matters of special relevance for the sub‑region, the participants will share experiences concerning the implementation of WTO rules, clarify doubts and expectations with respect to different provisions, and familiarize with the other countries' perceptions of emerging, issues and likely negotiating positions.

In order to build a minimum advisory “critical mass", countries will be invited to send up to five participants, approximately as follows: one or two specialists in agricultural policy and trade; three or two specialists in sanitary/phyto sanitary issues, plant protection and animal health protection; and one specialist in international legislation concerning intellectual property rights and plant genetic resources.

The impact of the programme will, to a large extent, depend on the appropriate selection of the workshop participants. They should be either members of the team participating in the MTN or of a team giving technical advice to the former on issues related to the agricultural negotiations. FAO, jointly with concerned national authorities, will select the trainees from a list of around ten candidates meeting the above qualifications. The candidates will be invited to prepare a short note describing his/her field of work, its link with NVTO, and the specific issues or problems he/she would like to deal with and to discuss during the workshop. These notes would further contribute to better focus the contributions from experts and consultants lecturing at the workshop.

4.3 Preparation of Training Materials

Resource Manual on Uruguay Round Follow Up and Multilateral Trade Negotiations on Agriculture. A Resource Manual comprising a set of training modules covering all the major aspects of the Agreements (duly accompanied by PowerPoint slides) has been prepared and will be provided to the participants. The language of the workshop will be English.

Regional Training Modules. Specific training modules will be prepared for Regional/Sub‑regional issues concerning: major agricultural trade trends, existing regional trade agreements and emerging strategy and policy issues; trade‑related problems; and technical assistance needs concerning the AoA, SPS & TBT, and TRIPS Agreements. To contribute to their preparation, an "issues reconnaissance survey" will be carried out by national consultants, with the help of an already designed questionnaire, under the technical guidance of the Workshop Coordinator and the Regional Training Core Group (see section 5.4 below).

Reference Background Material. A number of relevant FAO and other publications will be distributed to the participants for use during the training sessions as well as back‑round reading. Each trainee will also be given "The Results of the UR of MTNs: the Legal Texts (WTO)".

4.4 Workshop Management and Implementation

In close collaboration with the Ministries of Agriculture of the participating countries and FAO Representative in the host country, the direct responsibility of organizing and running the workshop will rest with an FAO Policy Officer at RAP, who will assume the role of Workshop Coordinator. In carrying out this task, he/she will be supported by a designated Workshop Deputy Coordinator, selected from amongst the members of the already established Regional Training Core Group (RTCG) in the Regional Office for Asia and the Pacific. The RTCG will contribute technically to the content of the training programme, by: providing comments to the training modules being centrally prepared; identifying region‑specific trade issues: and guiding guiding/supervising the preparation of region‑specific training, modules, as required by the workshop programme. The deputy workshop coordinator may participate to the workshop only if the workshop coordinator cannot attend to the workshop.

A tentative schedule of the project activities is included in Appendix 3. The workshop would take place between October and November 2000 in the Philippines.

V.
INPUTS TO BE PROVIDED BY FAO

Personnel Services

International consultants

· One International Trade Specialist, for a period of one week

· One Genetic Resources Specialist, for a period of one week

FAO Advisorv Technical Services (ATS)

· Seven specialists, for a period of one week each, as follows:

	Workshop Component /International Specialist
	FAO Responsible Unit

	1. Trade/ Agric. Policy Analyst (Workshop Coordinator)

Introduction

2. Agricultural Policy Analyst (Training)

GATT Introduction and AoA

3. International Trade Specialist (UR/AoA)

SPS & TBT

4. Food quality and Standards Specialist (CAC)

5. Plant Protection specialist (IPP)

6. Animal Health Specialist (OIE)

TRIPS

7. International Law Specialist
	TCA/RAPP

TCAS

ESCP

ESNS

AGPP

AGAH

LEGN


National Consultants

· Three consultants will be hired, for a period of 12 days each, the first to deal with the preparation of regional material and participate in the workshop, the first concerning AoA matters, the second to deal with SPS & TBT, and the third with the TRIPs Agreements.

The Terms of Reference of the international consultants, FAO/ATS and national consultants are given in Appendix 4.

Supervisory Technical Services (STS)

· One preparatory mission to the host Country, 5 days, to discuss contractual arrangements with the collaborating institution in the Philippines will be performed by the Workshop Coordinator.

· One mission each to the participating countries without an FAO Representative (Republic of Korea and Malaysia) to discuss with the respective governments arrangements for appropriate selection of workshop participants, 3 days each.

Contractual Services Agreement

· A Letter of Agreement in the amount of US$12 000 will be signed with a collaborating institution in the host country selected to be responsible of the logistic organization and implementation of the workshop, including leasing of conference rooms, arrangement of accommodations and boarding of participants, local transport, communications and secretarial services, etc. (details in Appendix 1).

General Operating Expenses

· General Operating Expenses, including a provision of US$1,000 for the Terminal Statement.

Materials

· Up to US$ 5,000 to provide the training materials.

Direct Operating Expenses

· Direct operating costs related to the project, Calculated on the basis of the established rates: US$ 53,610.

Training

· Transport and subsistence of the fifty training participants; up to USS 53,610

VI.
EVALUATION AND REPORTING

Two types of workshop evaluations are envisaged in order to get feedback from the participants. The first, to be carried out with the help of a questionnaire, is a structured evaluation of each individual session from various viewpoints: e.g. relevance of the topic presented, quality of the training material used and of the presentations, etc. The second will consist essentially of a Group Review to be carried out at the end of the workshop. The participants initially divided into smaller groups (AoA, SPS & TBT, and TRIPS) and thereafter as one group only will discuss and assess the results of the course. An analysis of the results obtained from both evaluations should become an integral part of the Coordinator's Final Report.

Upon completion of their assignments, the international and national consultants will prepare a Mission Report containing a description of the workshop's main achievements, conclusions and recommendations, from the specific perspective of their field of specialization. On the basis of these reports and of the results of the evaluation activities mentioned above, the Workshop Coordinator will prepare a draft Terminal Report of the project, presenting the main results, conclusions and recommendations to the participating Governments. This draft report will be cleared by the FAO Umbrella Programme Training Core Group and officially submitted to the concerned governments, through the appropriate channels and procedures.

VII.
GOVERNMENT CONTRIBUTION AND SUPPORTING 

ARRANGEMENTS

The main contribution of the participating government will be to nominate and release appropriate professional officers for the training workshops. It is also expected that the government will ensure sustained use of the technical skills and knowledge imparted through the training workshop in furthering food security goals of the country.

PROJECT BUDGET COVERING FAO INPUTS

(in U S. Dollars)

Countries
Cambodia, Indonesia, People's Republic of Korea, Lao  People's 
Democratic Republic, Malaysia, Mongolia, Philippines, Republic 

Of Korea, Thailand and Viet Nam 

Project Title:
Training for East and South-East Asian Countries on Uruguay 

Round Follow-up and Multilaterral Trade Negotiations on 

Agriculture 

Project Number:

1100
International Consultant 
14820

1200
FAO Advisory Technical Services 
52380

1700
National Consultants
7100

1900
Supervisory Technical Services
12517


1910 Standard Supervisory Technical Services (4 450)


1920 Supervisory Functions of LTU (1 276)


1930 Field Missions (5791)


1950 Evaluation (1 000)

Personnel
86817

3000
Contracts
12000

4000
General Operating Expenses
8573

5000
Materials and Supplies
5000

7000
Direct Operating Expenses
13000

8000
Training
53610

TOTAL

179000

Appendix 1

Details of Contractual Services Agreement with the Philippines Institution

US Dollars

01
Lease conference rooms 


(Secretariat 140x5; Plenary 500x2; Groups 200x3x3)
 3,500

02
Organization workshop, secretarial assistance and local transport 
3,000

06
Associated services 


(communications, printing, photocopies, computer services, etc) 
5500


Total
12,000

Appendix 2

TRAINING CONTENT OUTLINE

GENERAL TOPICS

· The Role of Agricultural Trade in Economic Development/Transition: Theory and Experiences

· Agricultural Trade in the Region/Sub‑region: Major Trends and Emerging Policy Issues

· Agricultural Trade and the GATT/WTO System 

· Basic principles of GATT/WTO on international trade

· Agricultural trade issues addressed by the Uruguay Round 

· What did the Uruguay Round achieve for agricultural trade?

· What is likely to happen in the forthcoming rounds?

· Introduction to the Key Agreements 

· Agreement on Agriculture 

· SPS & TBT 

· TRIPS

· Articulating Common Issues and Positions for Trade Negotiations

· Technical Assistance and Follow‑up Activities

SPECIFIC TOPICS1
· Agreement on Agriculture and Related Agreements

· Domestic Support Measures

· Export Subsidies

· Setting Bound Tariff Levels

· Countries in Transition Access to Import Markets

· Contingency Protection in the UR

· Continuing the Reform Process in Agriculture: Article 20 issues

· Decision on Measures for LDCs and NFIDCs

1 Many of the issues in the fisheries and forestry sectors are similar to those in agriculture, as far as  they refer to trade in goods in general, tariffication and negotiations on tariff bindings, tariff quotas, subsidies and safeguards, and so on. Modules under Agreement on Agriculture would cover them. Other issues in these sectors, e.g. the SPS issues in Fishery products would be covered by the Modules under the SPS/TBT sub‑group.

· Special and Differential Treatment for Least Developed and Developing/Transition Countries

· GATT 1994, Other Agreements and Understandings and the AoA

· Safeguarding Food Security

· Technical Assistance and Information Sources

· Disputes Settlement

· Trade and Environment

SPS and TBTAgreements

· Review of the SPS Agreement

· Review of the TBT Agreement

· Harmonization with International Standards, Guidelines and Recommendations

· Introduction to the Codex Alimentarius Commission (CAC)

· Introduction to the International Plant Protection Convention (IPPC)

· to the International Office of Epizootics (OIE)

· Necessary Components at the National Level 

· Appropriate Legislation 

· Capacities 

· administrative

· inspection 

· analytical 

· import/export inspection and certification

· Risk Analysis

· Assessment of Risk and Determination of the Appropriate Level of Sanitary or

Phytosanitary Protection (Acceptable Level of Risk)

· Risk Analysis and Codex

· Risk Analvsis and the IPPC

· Risk Analvsis and OIE

· Implications for Fisheries and Forestry

· Trade Problems Related to SPS/TBT Agreements

· FAO Technical Assistance Related to the SPS and TBT Agreements

· Technical Assistance Needs in the Region

· Recommendations and Strategies to Meet Existing Obligations and to Prepare for Future Negotiations

TRIPS Agreement 

· Introduction

· Basic concepts of intellectual property rights 

· Copyright 

· Industrial property rights

· Intellectual property rights and their relation with trade

· Recognition of "formal" and "informal" innovation (patents, PBR, geographical indications, Farmer's Rights and rights of local    and indigenous communities)

· Implementation of Art.27.3(b) of the Agreement: development of national legislation

· Related international agreements (FAO International Undertaking on Plant Genetic 

Resources, UPOV Conventions, Convention on Biological Diversity, etc.) – 

· Drafting and enacting national legislation for plant varietal legislation (a "sui generis” system) 

· Organizing the relevant institutional aspects

· 1999 review of the provisions of Art.273(b) and relevant negotiations

Appendix 3

TENTATIVE WORKPLAN

	
	Month
	Month
	Month
	Month
	Month

	
	1
	2
	3
	4
	5

	1 Preparation of training modules and materials

1.1 Regional training modules on:

- Agreement on Agriculture

- Sanitary and Phytosanitary and Technical 
  Barriers to Trade

- Intellectual Property Rights (TRIPS)

1.2 Training module on trade trends in the sub-region
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	xxx
	xxx
	
	
	

	2 Workshop implementation

2.1 Identification of consultants

2.2 Preliminary arrangements

2.3 Workshop

- 2.3.1 Recruitment of consultants

- 2.3.2 Selection of participants

- 2.3.3 Logistic arrangements

- 2.3.4 Implementation of the workshop
	
	
	
	
	

	
	xxx
	
	
	
	

	
	xxx
	
	
	
	

	
	
	
	
	
	

	
	
	xxx
	
	
	

	
	
	xxx
	
	
	

	
	xxx
	
	xxx
	
	

	
	
	
	
	xxx
	

	3 Reporting

3.1 Report of the workshop

3.2 Project Terminal Report
	
	
	
	
	

	
	
	
	
	xxx
	

	
	
	
	
	
	xxx
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TERMS OF REFERENCE OF INTERNATIONAL CONSULTANTS FAO/ATS AND NATIONAL CONSULTANTS

Appendix 4.1

Advisory Technical Services (RAPP)

International Trade/Policy Analyst ‑ Workshop Coordinator

Duties

Under the operational responsibility of RAPR and the joint technical supervision of the Policy Analysis Division (TCA) and the Commodities and Trade Division (ESC), he/she will be responsible for the technical organization and in‑place execution of the workshop. In particular, he/she will:

(a). Ensure the availability and distribution of the training materials and Resource Manual, supervise the recruitment of consultants, represent FAO in the selection of the participants, and take any other in‑place action or decision required by the successful execution of the workshop.

(b). Prepare one technical paper on the "Main agricultural trade trends and policy issues in the Region".

(c). Contribute to the animation and discussions of various sessions of the workshop, in particular those related to General Topics, Agreements on Agriculture and Cross‑cutting issues.

(d). Collaborate with the agricultural policy analyst (training) in the evaluation of the workshop results.

(e). Prepare a short report on the activities, main achievements and conclusions recommendations of each workshop, as well as a draft terminal report of the project activities.

Qualifications

Economist or agricultural economist with significant experience in agricultural trade, and trade agreements as well as their impact on sectoral policies. Experience in the organization and implementation of FAO related training courses and workshops.

Duration

1 Week

Duty station

Philippines.

Appendix 4.2

Advisory Technical Services (TCAS)

International Agricultural Policy Analyst (Training)

Duties

Under the operational responsibility of RAPR, the technical guidance of the Agricultural Policy Support Service (TCAS) and in close collaboration with the Workshop Coordinator, he/she will be specifically responsible for:

(a). Leading the workshop's introductory sessions dealing with the above‑mentioned topic. This introduction is meant to set the stage for the subsequent specialized workshops envisaged by the workshop's programme.

(b). Participating as animator in several sessions, particularly on agreements on agriculture and cross‑cutting issues and trade.

(c). Contributing in the last day's plenary session on cross‑cutting issues on trade and in the definition of countries' needs for assistance with a special focus on capacity building.

(d). Preparation of a short report on the activities performed, the workshops' main achievements and conclusions/recommendations.

Qualifications

Economist or agricultural economist with significant specific experience in agricultural policy analysis trade‑related policy issues and training,

Duration

1 Week

Duty station

Philippines.

Appendix 4.3

International Consultant

International Trade Specialist JVTOIGeneral)

Duties

Under the operational responsibility of RAPR, the general Supervision of the workshop Coordinator, and the technical guidance of the Commodities and Trade Division (ESC), he/she will be specifically responsible for:

(e). Introducing the sessions on GATT/WTO system and the Agriculture Agreement.

(f). Conducting, jointly with the second international trade specialist, the three days' Specialized Workshop on the    Agreement on Agriculture (AoA).

(g). Participating in the last day's plenary session on cross‑cutting issues with a presentation followed by discussion on issues concerning the AoA.

(h). Preparation of a short report on the activities performed, the workshop's main achievements, and conclusions/recommendations.

Qualifications

Economist or agricultural economist with specialization in agricultural trade and wide experience on UR Agreements as well as WTO's set-up and functioning.

Duration

1 Week

Duty station

Philippines.

Appendix 4.4

Advisory Technical Services (ESCP)

International Trade Specialist (UR/AoA)

Duties

Under the operational responsibility of RAPR. the general supervision of the Workshop Coordinator, and the technical guidance of the Commodity and Trade Division (ESC), he/she will be specifically responsible for:

(i). Jointly with the first international trade specialist and a national consultant, conducting the Specialized Workshop on the Agreement on Agriculture.

(j). Contributing, as required, to the presentation and discussion on cross‑cutting issues concerning the AoA to be held in plenary session during the last day of the workshop.

(k). Preparation of a short report on the activities performed, the workshop main achievements, and conclusions/recommendations.

Qualifications

Economist or Agricultural economist with a significant knowledge and specific experience on the Agreement on Agriculture and its implications for developing countries.

Duration

1 week.

Duty station

Philippines.

Appendix 4.5

Advisory Technical Services (ESNS)

International Food Quality and Standards Specialist (Codew and TBT)

Duties

Under the operational responsibility of RAPR, the general supervision of the Workshop Coordinator, the technical guidance of the Food and Nutrition Division (ESNS) and working in coordination with the Plant Protection Specialist and the Animal Health Specialist, he/she will be specifically responsible for:

(l). Coordinating and implementing the three‑day specialized workshop on SPS and TBT.

(m). Assuming specific responsibility for presenting Codex Alimentarius and Risk Analysis.

(n). Participating in the last day's plenary session on cross‑cutting issues with a presentation followed by discussion on issues concerning the SPS&TBT.

(o). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Veterinarian or Agronomist with a wide and diversified experience on the application of the Sanitary and Phyto/Sanitary Measures (SPS) and Technical Barriers to Trade (TBT) Agreements and their role in agricultural trade.

Duration

1 week.

Duty station

Philippines.

Appendix 4.6

Advisory Technical Services (AGPP)

International Plant Protection Specialist (SPS)

Duties

Under the operational responsibility of RAPR, the general supervision of the Workshop Coordinator, and the technical guidance of the Plant Production and Protection Division (AGP), and working in coordination with the Food Quality and Standards Specialist and the Animal Health Specialist, he/she will be specifically responsible for:

(p). Participating in the three‑day specialized workshop on SPS and TBT with specific inputs on IPPC and Risk Analysis.

(q). Participating in the last day's plenary session.

(r). Preparing a short report on the activities performed, the workshops' main achievements. and conclusions/recommendations.

Qualifications

Agronomist with a specific experience on the IPPC and its relevance in the context of the SPS & TBT Agreements.

Duration

1 week.

Duty station

Philippines.

Appendix 4.7

Advisory Technical Services (AGAH)

International Animal Health Specialist (IOE‑ SPS)

Duties

Under the operational responsibility of RAPR, the general supervision of the Workshop Coordinator, and the technical guidance and Animal Production and Health Division (AGA), and working in coordination with the Food Quality and Standards Specialist and the Plant Protection Specialist, he/she will be specifically responsible for:

(s). Participating in the three‑day specialized workshop on SPS and TBT with specific inputs on OIE and Risk Analysis.

(t). Participating in the last day's plenary session on SPS&TBTs cross‑cutting issues related to animal health.

(u). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Veterinarian with specific experience on IOE and its relevance in the context of the SPS & TBT Agreements.

Duration

1 week.

Duty station

Philippines.

Appendix 4.8

Advisory Technical Services (LEGN)

International Law Specialist (TRIPS)

Duties

Under the operational responsibility or RAPR, the general supervision of the Workshop Coordinator, and the technical guidance of the Legal Office (LEGN), he/she will be specifically responsible for:

(v). Coordinating the implementation of the three‑day specialized workshop on TRIPS Agreement.

(w). Providing specific inputs on intellectual property rights and provisions of the TRIPS Agreement relevant to agriculture and agricultural trade.

(x). Contributing to the presentation and discussion on cross‑cutting issues concerning the TRIPS Agreement, to be held in the plenary session in the last day of the workshop.

(y). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Lawyer with specific experience on intellectual property rights legislation and application of the TRIPS Agreement

Duration

1 Week

Duty station

Philippines.

Appendix 4.9

International Consultant

International Genetic ResourcesSpecialist (TRIPS)

Duties

Under the operational responsibility of RAPR, the general supervision of the Workshop Coordinator, and the technical guidance of the Legal Office (LEGN) and the Plant Genetic Resources Group (AGP) and the Animal Genetic Resource Group (AGA), and working in coordination with the International Law Specialist, he/she will be specifically responsible for:

(z). Implementing, in collaboration with the International Law Specialist, the three‑day specialized workshop on TRIPS agreement.

(aa). Leading specific sessions on intellectual property rights and their relation with tile conservation and sustainable use of plant and animal genetic resources.

(ab). Participating in the last day's plenary session on TRIPS's cross‑cutting issues related to genetic resources.

(ac). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Agronomist with specific experience on International Undertaking on Genetic Resources and the Commission on Genetic Resources for Food and Agriculture.

Duration

1 week.

Duty station

Philippines.

Appendix 4.10

National Consultant

Agricultural Policies and Trade

Duties

Under the operational responsibility of RAPR, the general Supervision of the Workshop Coordinator and the technical guidance of the Commodities and Trade Division, working under the supervision of the International Trade Specialist, he/she will be specifically responsible for:

(ad). Surveying and taking stock of:

· special issues of regional/sub‑regional concern, and

· technical assistance needs in the region, related to the Agreement on Agriculture. (for these tasks the information received through questionnaires sent to the government of the participating countries prior to the implementation of the workshop would be utilized).

(f). Leading specific sessions on the implementation of AoA in the region and related issues.

(g). Participating in the last day's plenary session on AoA's cross‑cutting issues.

(h). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Economist or Agricultural Economist with specific experience on trade issues and implementation of AoA in the region.

Duration

12 days

Duty station

Philippines.

Appendix 4.11

National Consultant

Sanitary and Phyto/sanitary Measures (SPS and TBT)

Duties

Under the operational responsibility of RAPR, the general supervision of the Workshop Coordinator, and the technical supervision of the Food and Nutrition Division (ESNS), working under the supervision of the Food Quality and Standards Specialist, he/she will be specifically responsible for:

(ae). Surveying, and taking stock of:

· special issues of regional/sub‑regional concern, and 

· technical assistance needs in the region, related to Sanitary and Phyto/Sanitary Agreement and Technical Barrier to Trade Agreement (for these tasks the information received through questionnaires, sent to the government of the participating countries prior to the implementation of the workshop, would be utilized).

(i). Leading specific sessions on the implementation of SPS and TBT in the region and related issues.

(j). Participating in the last day's plenary session on SPS and TBT's cross‑cutting issues.

(k). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Agronomist or veterinarian with specific experience of regional trade issues related to the implementation of SPS and TBT agreements.

Duration

12 days.

Duty station

Philippines.

Appendix 4.12

National Consultant

Intellectual Property Rights (TRIPS)

Duties

Under the operational responsibility of RAPR, the general super‑vision of the Workshop, and the technical guidance of the Legal Office (LEGN), working under the supervision of the International Law Specialist, he/she will be specifically responsible for:

(af). Surveying and taking stock of:

· special issues of regional/sub‑regional concern, and

· technical assistance needs in the region, related to TRIPS agreement. (for these tasks the information received through questionnaires sent to the government of the participating countries prior to the implementation of the workshop would be utilized).

(l). Leading specific sessions on the implementation of TRIPS in the region and related issues.

(m). Participating in the last day's plenary session on TRIPS cross‑cutting issues.

(n). Preparing a short report on the activities performed, the workshops' main achievements, and conclusions/recommendations.

Qualifications

Lawyer with specific experience of regional trade issues related to the implementation of TRIPS agreement.

Duration

12 days.

Duty station

Philippines.
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1. BACKGROUND AND JUSTIFICATION 

The Caribbean Community (CARICOM) is an economic community of the wider Caribbean region. Its member Countries include; Antigua & Barbuda, Bahamas, Barbados, Belize, Dominica, Grenada, Guyana, Haiti, Jamaica, Montserrat, St. Kitts/Nevis, St. Lucia, St. Vincent and the Grenadines, Suriname, Trinidad and Tobago. The agricultural sector of these countries contributes significantly to food security, employment, rural development, foreign exchange generation, and gross domestic product. In Belize, agricultural exports contribute approximately 75% of total exports and are a source of employment for about one quarter of the labor force; in Jamaica, agricultural exports account for about 15% of total foreign exchange earnings and again employ approximately one quarter of the labor force. In Dominica and Grenada, agricultural output contributes approximately 26% and 10%, respectively, to overall GDP. The potential for increased production and incomes particularly in fruit, cut flowers, and vegetables is vast, but is hampered by the absence of adequate phytosanitary controls and the lack of a legal environment that would foster free trade.

The introduction of exotic pests in the Caribbean region has had profound negative effects on agricultural production, diversification, and trade. The pink mealybug (Maconellicoccus hirsutus), introduced into Grenada in 1994, caused major damage to the ecology of that country by affecting over 600 species of plants including virtually all major agricultural crops, resulting in about US$2.5 million in losses in agricultural production annually from 1994 to 1996 and massive direct losses to farmers. This pest has spread to many Caribbean islands, with similar effects, despite efforts to contain and control it. The profound impact on agriculture and intraregional and extraregional trade prompted a multinational/multi‑agency response (USDA, CARICOM, IICA, CABI, FAO) directed at developing and implementing effective management strategies.

The whiteflies Bemisia spp. and Thrips palmi have caused many small‑ and medium-scale vegetable farming enterprises to collapse in the face of massive direct crop losses ranging from 25‑100% during 1990‑95. West Indian Sea Island Cotton experienced about a 20% loss in yield, and a concomitant reduction in lint quality during that same period. In Barbados, economic losses due to these pests has been estimated at US$3.5 –US$5 million annually between 1989‑1995. In Trinidad, the losses sustained were even higher.

The citrus blackfly Aleurocanthus woglumi, introduced in Dominica last year, and the mealybug Paracoccus hirsutus, introduced into the Dominican Republic fast y car and now present in Antigua and the Lesser Antilles, present a real threat to the other islands. FAO has already been approached for collaborative assistance with the USDA and the JAD to control/eradicate these pests. Trading patterns and movement of germplasm in support of agricultural diversification programmes also subject the region to very high risk of pest introduction.

1. Monserrat, not being an FAO Member Country can participate in project activities but would have to cover the costs of its participation through other funding source.

Prohibitions imposed by importing countries have weakened trade within CARICOM. At both the national and regional levels, the loss of international markets and the associated constraints on production have been causing acute problems. Further, the legal framework for appropriate action is deemed by the Governments to be inadequate and antiquated, and contributes to unjustifiable trade barriers. Many Countries have signed or are anticipating signing the International Plant Protection Convention (IPPC), and/or have joined or are considering joining the World Trade Organization (WTO), both of which require changes in legislation and in the technical and administrative structure of national phytosanitary systems.

If urgent intervention is not made to halt the spread of introduced pests and prevent further introductions into the region, Caribbean agriculture and trade will continue to decline. Some of the negative effects that can be anticipated are additional pest pressures, losses of trade opportunities because of restrictive quarantine measures, decline in income at the farm level, further collapse of small- and medium‑scale farming. Alt of these can be expected to limit severely the ability of these Countries to successfully diversify their agriculture.

Analyses of the phytosanitary systems of several CARICOM member countries have highlighted many inadequacies. These include the absence of appropriately trained personnel in modern phytosanitary concepts and procedures (meaning that they are unable to effectively conduct inspections, identify and diagnose pests, or carry out pest risk analysis and pest surveillance); the absence of adequate information with respect to phytosanitary matters; weak networking capabilities to facilitate the exchange of even that information that is available; out-dated legislation that fails to provide the necessary contemporary legal framework for harmonized regulatory action; and the lack of appropriate mechanisms for regional cooperation in plant protection and the harmonization of phytosanitary measures.

Previous TCP assistance from FAO has targeted the control and management of specific pests such as fruitflies, pink mealybug, and coconut foliage pests. Several countries have in the past benefited from TCP projects aimed at strengthening national capacities, and in 1993, a TCP project “Harmonization of Plant Quarantine” highlighted the weaknesses of the national and regional systems, and made certain recommendations for the solution of the problems. Rather than simply following up previous activities, the present project has identified a critical gap to be filled in light of current realities and obligations.

The governments of the region have requested urgent assistance from FAO to strengthen their phytosanitary capabilities with particular emphasis on pest exclusion, and to ensure that their legislative frameworks are consistent with the WTO Sanitary and Phytosanitary Agreement and the IPPC. Improvement of the region's phytosanitary capabilities will also pave the way for the region's participation in NAFTA, the Hemispheric Free Trade Expansion (HFTE) and the Free Trade Area of the Americas (FTAA). FAO has comparative advantages in its ability to provide a quick response and its capacity to combine technical expertise in phytosanitary matters with legal expertise. No other institution in or serving the Caribbean is in a position (technically or financially) to provide such targeted and tailored assistance.

This assistance will be applied specifically to training, in pest identification and phytosanitary procedures, the formulation of phytosanitary legislation for harmonized regulatory procedures, and boosting the information networking capability. The targeting of specific gaps in regional phytosanitary capability increases the probability of success of this project. The project anticipates measurable tangible outcomes such as new drafting instructions for national legislation, trained personnel, and a working manual on pest identification for phytosanitary officers. It targets the building of exclusion capabilities while ongoing pest management activities. It creates a real opportunity for problem solving at the regional level; it enhances national and regional phytosanitary capacities by utilizing existing technical expertise; and it encourages cooperation among regional institutions.

This project will also catalyze a range of initiatives already being contemplated by CARICOM to bolster phytosanitary development. These include the creation of an active Caribbean plant protection organization for regional phytosanitary coordination and regional standard setting; the strengthening of trade within CARICOM through the identification, evaluation and removal of unjustified barriers and the determination of pest pathway/commodity relationships and the use of pest risk analysis: and the establishment of a regional network to facilitate information sharing and regional cooperation. The project outcomes will provide the necessary foundation on which these initiatives can be realized.

II. OBJECTIVES OF THE ASSISTANCE

The main objective of the project is to strengthen the phytosanitary capabilities of the CARICOM Member countries, with particular emphasis on pest exclusion, and to ensure that their legal frameworks are consistent with new international agreements such as the WTO-SPS Agreement and the IPPC.

III. PROJECT OUTPUTS

1. Drafting instructions for plant protection legislation consistent with the International Plant Protection Convention (IPPC) and the Agreement on the Application of Sanitary and Phytosanitary Measures (SPS Agreement) to facilitate harmonized phytosanitary procedures.

2. Trained cadre of phytosanitary officers at the operational level for effective pest exclusion and decision making, and at the policy level to guide phytosanitary development in the region.

3. Pest identification manuals (200) copies, and pest data sheets to improve e capacities in pest identification, interception and exclusion.

4. Creation of an information‑sharing mechanism for the region.

5. Recommendations and guidelines for further phytosanitary strengthening in the region.

6. Increased government awareness of the need for cooperative phytosanitary development.

7. Increased understanding of phytosanitary issues as the basis for collaboration among regional and national phytosanitary institutions.

8. Strengthened national capabilities in phytosanitary measures.

WORK PLAN

· A 2-day round table will be convened for consensus-building on phytosanitary systems development for the region. co-ordinated by the FAO Sub-Regional Office (SLAC) and the IPPC Secretariat. August/September 2000
· A legal expert (LEGN) will participate in the round table for discussions relating to national development of new phytosanitary legislation, including the preliminary steps member countries should take to facilitate the necessary legislative review before the consideration of updated legislation, and the benefits to be gained by such updating.

· Discussions at the round table will also centre on the potential for establishment of a Caribbean Plant Protection Organization, and the concept and practicalities of TCDC and train-the-trainer schemes, to encourage cooperative phytosanitary development of the region.

· The round table will be followed by a 3‑day training workshop for policy‑setting, personnel from the Ministries of Agriculture of the CARICOM member countries. The workshop will focus on the understanding and implementation of the international standards for phytosanitary measures, international, national and regional obligations with respect to the same, and regional cooperation for the establishment of regional standards. (August/September 2000)

· Senior Technical Officers from the Phytosanitary Services will be trained for 1 week in the use and implementation of International Standards for Phytosanitary Measures, and the development of regional standards (criteria, framework, rationale, selection of topics/candidates for standard development, practice in standard development). (September/October, 2000)
· A two‑week training course will be conducted for government plant protection personnel at the operations level, in the areas of pest identification, effective pest exclusion systems, modern phytosanitary concepts and procedures, and information management. (November/December)

· Discussions will be held with the following key institutions: (these discussions will be initiated during the first mission of the IPPC Technical officer in August/September and followed up where necessary during the second visit in September).
CARICOM Secretariat ‑ to seek its assistance in soliciting greater government support for sustainable development of the region's phytosanitary systems, giving guidance to member Countries in the drafting of new legislation on phytosanitary matters, in establishing and sustaining a secretariat for the CPPO.

Thc University of the West lndies ‑ to assist it in incorporating the IPPC phytosanitary training Module into plant protection courses, and to seek its assistance in the provision of' training support on regional phytosanitary/trade issues.

CARNET‑ the Caribbean loop of Bionet International ‑ to discuss its possible collaboration in preparing pest data sheets and identification training, manuals, giving logistic support and organizing training in pest identification.

The Inter‑American Institute for Cooperation in Agriculture ‑ to discuss its real and potential role in the sustainable phytosanitary development of the region.

· Consultants from the region will be contracted on a TCDC basis to collect pest data, develop pest data sheets for pest identification training, and to compile, bind, and reproduce a manual on pests of phytosanitary significance to the region.

· A Contractual Service Agreement will be made with a regional institution (to make use of local technical resources to promote capacity building) for providing technical and logistical support, preparing a pest identification manual for printing, and organizing the pest identification training course.

V. CAPACITY BUILDING

The awareness/training workshops for senior government and policy personnel will enhance capacity for national and cooperative decision making in phytosanitary matters.

The training in pest identification will improve the capabilities of phytosanitary inspectors at the national level to conduct effective inspection and certification of commodities, intercept and recognize pests, and select appropriate options to manage phytosanitary risks.

The involvement of Subject Experts from the region in the development of pest datasheets harnesses and builds on existing capacities in this area, and collaboration with regional institutions as outlined in the project should provide a useful basis for cooperation, harmonisation of procedures and resource sharing in the region.

VI. FAO INPUTS

Personnel

I International Plant Quarantine Consultant for 2 months (3 visits)
4 TCDC Biosvstematics Trainim, Consultants for 5 days each

FAO Advisory Technical Services

· Secretariat of' the International Plant Protection Convention for 1.5 months (2 visits)

· Development Law Service for 2 months (3 visits)

Supervisory Technical Services

· Sub‑Regional Plant Protection Officer for 3 weeks

Contracts

· to print 200 copies of the manual (including color photos) ‑ US$ 20 000

· Authors contracts with Subject Experts ‑ US$ 18 000

·  to provide 60 pest datasheets at a cost of S300 per datasheet. These data sheets will normally comprise about 4 pages of A4 size paper and will contain information on the identification, host range, geographical distribution, biological and ecological data, natural enemies, control/management strategies, pest significance and inspection procedures for the pest.

Equipment up to US$ 41 600

16 computers, software and Internet modem (Detailed list in annex).

This includes computers and software for information networking between the various plant quarantine/plant protection Divisions of participating countries, and as such must be properly designated to these Departments. Pest reporting and sharing of phytosanitary information in order to facilitate trade are specific obligations of contracting parties to the IPPC. Training will be given in the management of information in order to assist participating countries to fulfil these obligations.

Training

(o). For Round Table /CARICOM meeting and training up to USS 15 715

Venue ‑ Barbados; Duration ‑ 1 week

Costs include travel and accommodation for 16 participants:

Per diem is calculated at 65% DSA for Barbados with the understanding that the governments will provide the required additional support.

This training will target policy‑level personnel of the Ministries of Agriculture.

Travel
13*$250
=
$3, 2.50

Per diem 
13*$115*7

=

$10,465

Meeting room and miscellaneous 


$2,000

(p). For Training of Senior Plant Quarantine Personnel in the application and implementation of International Standards and development of regional standards: up to US 13 350

Venue ‑ Jamaica, Duration ‑1 week

Per diem is calculated at 65 % DSA for the host country with the understanding that the governments will provide the required additional support.

· 16 government personnel at the level of Chief Plant Quarantine Officer or Head of the Plant Protection and Quarantine Division will receive training in the understanding and application of international standards for 1 week. The emphasis will be on pest risk analysis, pest surveillance, pest‑free areas, and pest‑free places of production. import regulatory systems. and export certification. The course will provide guidelines for the development of regional standards.

Travel: 
13*250 
=
$3, 250

Per diem 
13*100*7
=
$9,100

Miscellaneous


$ 1,000

(q). For Training of Plant Quarantine Officers in pest identification, operational procedures and information management: up to US$29 908

Venue ‑ Trinidad; Duration ‑ 2 weeks

Per diem is calculated at 65% DSA for the host country with the understanding that the governments will provide the required additional support.

16 government personnel at the level of Chief Plant Quarantine Officer or Head of the Plant Protection and Quarantine Division will receive training for 2 weeks in pest identification, operational procedures, and information management.

· Training materials, consisting of data sheets and a manual on pests of phytosanitary significance to the Caribbean, will be prepared on a contractual basis with subject experts drawn from CARINET and other regional institutions, for use in the training.

· TCDC Consultants will be drawn front CARINET or other Regional Institutions.

Travel
13*$250 
=
$3,250

Per diem
13*S119*14
=
$21,658

Logistic support, teaching materials (e.g. chemicals, dissecting kits, petridishes lab facilities, microscopes rental. = $5, 000

General Operating Expenses up to US$ 15 571

Direct Operating Expenses up to US$ 20 000

Official travel up to US$ 10 000

(For necessary intraregional and in‑country travel by the Consultants and FAO Staff)

VII. REPORTING

All reports will be in English, accompanied by in electronic version on diskette or entail attachment, and submitted within one month of mission completion.

A report will be produced by the regional institution at the end of the training workshop for Submission to FAO.

An electronic copy of the manual and data sheets will be delivered to FAO within one month of completion of the project.

The International Plant Quarantine Consultant will submit a mission report and prepare the draft Terminal Statement for finalization by AGPP according to established procedures.

The Legal Officer (Advisory Technical Services) will submit a report of his/her missions and give inputs into the draft Terminal Statement.

The Technical Officer from the IPPC/AGPP will submit a technical/mission report.

The Technical Backstopping Officer will submit a technical report, clear the reports of the other consultants.

VIll. GOVERNMENT CONTRIBUTION AND SUPPORTING 

ARRANGEMENTS

The participating governments will undertake to :

· Select and release appropriate personnel for training.

· Make available all plant protection acts and regulations to the legal consultant.

· Release for duty any qualified officer required by the regional organization for data collection and/or preparation of data sheet(s).

· Make available all necessary facilities and collaborating technical personnel as may be necessary for successful implementation and completion of the project.

· Provide necessary financial support beyond that provided by the project to facilitate full participation in the training courses.

PROJECT BUDGET COVERING FAO INPUTS

(in U.S. Dollars)

Country:
CARICOM Member Countries
Project Title:
Strengthening Phytosanitary Capabilities
Project Number:

1100
International Consultants
28500

1200
Advisory Technical Services
74260

1800
TCDC/ECDC experts
5 200

1900
Supervisory Technical Services
23 896


1910 
Standard Supervisory Technical Services 
(9 850)


1920 
Supervisory Functions of LTU 
(1 276)


1930 
Field Missions 
(11 770)


1950 
Evaluation 
(1 000)


Personnel
131 856

2000
Official Travel
10000

3000
Contracts
38 000

4000
General Operating Expenses
15 571

6000
Equipment
41 600

7000
Direct Operating Expenses
20000

8000
Training
58 973


TOTAL
316000

ANNEX

TERMS OF REFERENCE

International Plant Quarantine Consultant

(2 months in 3 visits)

Under the supervision of AGPP and in close collaboration with the Legal Officer (LEGN), the IPPC Technical Officer, and the national counterparts the International Consultant will assume responsibility as project leader, and in particular will:

1. Participate in the round table and training for consensus building on phytosanitary systems development in the region.

2. Advise the Legal Officer on the conformity of current plant quarantine legislation in CARICOM member countries with the IPPC and the SPS Agreement.

3. Advise the Legal Officer on the subject matters that will need to be addressed in regulations under the new Plant Quarantine Act.

4. Review the plant quarantine systems of CARICOM countries and make recommendations for problem solving through regional harmonization of approaches and cooperative phytosanitary/regulatory action where possible.

5. Organize the syllabus and participate in the training in the application and implementation of International Standards for Phytosanitary Measures and the development of Regional Standards for senior phytosanitary personnel,

6. Participate in the selection of pests of phytosanitary significance to the region, coordinate the preparation and make inputs towards the finalization of datasheets.

7. Compile the data sheets and prepare draft manual for final printing.

8. Coordinate inputs from the contracted regional organization, and from local experts to the project.

9. Finalize the list of equipment, assist in sourcing and purchasing of the same.

10. Prepare a mission report at the end of each mission, a draft Terminal Statement and a final report on completion of the project.

Qualifications: Ph. D in Plant Protection or Plant Quarantine, with extensive experience in Phytosanitary Measures and a good grasp of the contemporary global perspective.

First mission -3 weeks: activities 1-4, 6; 

Second mission -3 weeks activities 4-7; 

Third mission: activities 4, 7-10.

TERMS OF REFERENCE

Legal Officer (Advisory Technical Services LEGN)

(2 months in 3 visits)

Under the supervision of LEGN and in close collaboration with the International Plant Quarantine Consultant and the national counterparts, the Legal Officer will

1. Review the existing plant quarantine legislation in CARICOM member countries for appropriateness and adequacy under the IPPC and the SPS Agreement. (Collection from participants at the round table or through FAO regional office before the first working mission of the consultant.)

2. Participate in the round‑table discussion meeting on phytosanitary systems development for the region.

3. Participate in the 3‑day training workshop for policy‑setting personnel on the understanding and implementation of phytosanitary measures and on international, national and regional obligations with respect to the same.

4. Analyze the existing legal and institutional framework relating to plant quarantine.

5. With the goal of regional harmonization of procedures and phytosanitary measures, develop drafting instructions for national plant protection legislation, which can be adapted to each country's needs.

6. In collaboration with the International Plant Quarantine Consultant and the IPPC Expert, advise on the subject matters that will need to be addressed in regulations under new plant protection legislation.

7. Circulate the drafting instructions to the CARICOM Secretariat and the national plant protection organizations for comments, and discuss the drafting instructions with them (this will involve travelling to several key countries for specific consultation) and, if necessary, amend the drafting instructions according to these inputs.

8. Recommend any further action or assistance that may he required.

9. Prepare an interim report at the end of the first and second missions of 3 weeks each and a Final one at the end of the third mission of 2 weeks, containing the revised drafting instructions, recommendations and conclusions.

First Mission (3 weeks) activities 1 - 4; 

Second mission (3 weeks): activities 4 - 7; 

Third mission (2 weeks): activities 7 - 9

TERMS OF REFERENCE

IPP'C/AGPP Technical Officer

(1.5 months in 2 visits)

Under the Supervision of AGPP and in close collaboration with the International Plant Quarantine Consultant, the Legal Officer, and the regional/national Counterparts, the IPPC Technical Officer will:

1. Identify and recruit the international Plant Quarantine Consultant and assist in the recruitment of TCDC Consultants and Subject Experts.

2. Lead the round table discussions and training for policy personnel and give guidance on phytosanitary requirements and obligations for compliance with WTO‑ SPS Agreement and the New Revised Text of the IPPC.

3. Advise CARICOM on the need for resource sharing and assist in the identification of opportunities for cooperative phytosanitary development.

4. Assist in the review of the national and regional phytosanitary control systems, and in particular,

· the import regulatory system and regulatory frameworks for technical content and consistency with the New Revised Text of the IPPC and the WTO‑SPS Agreement

· the phytosanitary facilities, human resources, and procedures for adequacy and appropriateness in light of import/export activities within the region.

· advise the Legal Officer on matters relating to compliance of legislation with international treaties.

5. Lead the training on the ITPC International Standards for Phytosanitary Measures for Senior Phytosanitary Personnel.

6. Liaise with the contracted institution on all matters of the contract, in particular, the timely completion of activities and ensure the use of TCDC consultants from the region in activities in which local competencies exist.

7. Review the data sheets and manual for training in pest identification and provide guidance and technical inputs as needed for consistency with the IPPC.

8. Hold discussions with the Dean of the Faculty of Agriculture‑UWI, IICA, the CARICOM Secretariat and other institutions as outlined in the workplan.

9. Prepare an interim report and a final report at the end of the missions.

First mission of 1 weeks: activities 1,2,5,6,8; 

Second mission of 3 weeks: activities 3,4,7,9

TERMS OF REFERENCE

Regional Plant Protection Officer, SLAC

3 Weeks (2 at home ‑base, I week travel)

Under the supervision of AGPP and in close collaboration with the International Plant Quarantine Consultant, the IPPC Expert, the international Legal Expert, and the regional/national counterparts, the Regional Plant Protection Officer, SLAC will:

1. Prepare a review paper on the regional phytosanitary situation, its strengths, weaknesses, challenges and opportunities for presentation during the Round Table.

2. Participate in the 2‑day Round Table for consensus building on phytosanitary systems.

3. Serve as trainer in the 3‑day training workshop on understanding and implementation of ISPMs.

4. Participate with the IPPC Technical Officer, in developing a strategy for resource development, sharing and cooperation among the regional institutions identified in the workplan.

Authors Contracts

Under the supervision of' the IPPC/AGPP, and in close collaboration with the International Plant Quarantine Officer, the experts will:

1. Through consultations with national plant protection organizations, the Regional Plant Protection Officer, the IPPC Technical Officer and phytosanitary institutions, prepare a preliminary list of pests of phytosanitary significance (import and export) to the CARICOM member countries.

2. With guidance/input from the IPPC and the Regional Plant Protection Officer, prepare a final list, which will provide the basis for the selection of 60 of the most important pests for inclusion in a pest identification manual.

3. Prepare detailed data sheets for 60 pests of major phytosanitary significance for inclusion in the training manual (for each specialist, the exact number of sheets to he prepared will be decided on after selection of 60 pests of phytosanitary significance to the region).

4. Prepare for inclusion in the data sheets taxonomic characters to be used for the training course and training manual.

Terms of Reference

TCDC Biosystematics Training Consultants

(5 days each)

Under the supervision of AGPP, and in close collaboration with the International Plant Quarantine Officer and the Regional Plant Protection Officer, the Consultants will:

1. Prepare a detailed syllabus and programme for the training in pest identification.

2. Conduct training of plant quarantine officers in pest identification, using the pest data sheets developed for this purpose.

3. Revise the data sheets/manual –based on observations during the training – for printing of 200 copies of the manual

4. Prepare a brief summary report of observations, recommendations and identifying needs for further training.

ANNEX 11

LIST OF EQUIPMENT

13* computers + accessories @ $3.200 each = $ 41,600

Specifications:

IBM compatible Pentium [H. 3OO+Mhz

128 MB of RAM

SGB hard drive

SVGA color monitor, 17"

Mouse

Standard CD ROM or DVD

High density floppy drive, 3.5"

Windows compatible color printer (ink jet, 700dpi+) or equivalent

Modem for Internet

Minimum Software Requirements will be:

Windows 98, MS office or equivalent

* Bahamas already got a suitable computer through the recently concluded TCP/BHA/8922 "Assistance to Strengthen Plant Quarantine Capabilities"

The objectives are stated in terms of participants’ ability to achieve them by the end of each session.





The suggested time and title of each section.





Various training tech-niques employed during the session are listed.





Each exercise is numbered chronologically. The title for each exercise appears here.





Total time for an activity appears in parentheses.
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The stage of the experiential cycle is identified in italics.
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1 This section on the experiential learning cycle is adapted from USDA/OICD/ITD. (no date). Agricultural trainer development: Training of trainers. Instructors manual, and J.A. McCaffery. 1986. Interdependent effectiveness: A reconsideration of cross-cultural orientation and training. International Journal of Intercultural Relations.
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Gender Equality Requires

		A basic change in thinking



		Training and capacity building 



		Clarity on the concept of gender



The Engendere Logframe Approach 1.2.2
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Objectives Session 3

The Engendered Logframe Approach 1.3.1

		Identify key issues in gender, poverty, and 	agriculture for program management



	Identify current practices at FAO for 		 	

	including gender analysis in program 	

	management 



Exercise 3
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The Engendered Logframe Approach 2.4.2





Schedule Day 2

	09:00 – 09:10 		Overview of Day Two

	09:10 – 09:30		Session 4. Gender Evaluation

	09:30 – 10:30		Exercise 4. Gender-responsive Evaluation



						TEA/COFFEE BREAK



	10:45 – 11:45		Exercise 4.

	11:45 – 13:00		Session 5. Engendering the Logical Framework 



						LUNCH



	14:00 – 15:15		Exercise 5.  Analyze an Engendered Project Logframe



						 TEA/COFFEE BREAK



	15:30 – 16:00		Exercise 5.

	16:00 – 16:15		Feedback on the Day’s Activities and PAPA
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If not in original project design, why evaluate gender?



Maybe gender awareness is implicit in our decision making? 



“Soft issues” easily subsumed? (e.g., participation)



We can learn or ask - what type of results would we have gotten if we had included gender analysis?

Some Considerations

The Engendered Logframe Approach 2.4.6
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Change Process

Resistance to change

Change through intervention

Management of the

resistance to change

How and where

we want to be

Expected reality

How and where 

we are

Perceived reality

Actual situation

Future situation

The Engendered Logframe Approach 2.4.8
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Gender-responsive Evaluation:

explicit action on gender dimensions of project goals/objectives

gender policy used in support of analysis 

sex-disaggregated data and gender indicators used

management team’s hard/soft sides utilized

participation of beneficiaries and specialists in evaluation

mechanism for gender analysis clear

Gender-blind or Gender-responsive?

The Engendered Logframe Approach 2.4.10
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Gender Evaluation

Beneficiary

Participation

Gender Analysis

Planning & Evaluation 

(including logframe)

The Engendered Logframe Approach  2.4.11
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Gender-blind Evaluation:



no attention to gender policy of the FAO or national development plans 

“neutral” indicators used regardless of sector

mix of skills in management team not used/expert advice not sought/reported 	

evaluation mission reports require no specific tools to address gender concerns

disconnects between poverty/gender or environ-ment/gender criteria

Gender-blind or Gender-conscious?

The Engendered Logframe Approach 2.4.9
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Leadership and management teams are key:



affect issues addressed

affect how gender analysis is introduced in process of country negotiations

gender advisor cannot substitute for leadership/ management teams 	

management teams are change agents

there will be resistance to change 

Principles of Evaluating Gender



The Engendered Logframe Approach 2.4.7
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Monitoring & Evaluation

Rethinking conventional M&E approaches (1980s-90s)

implementation is not simple delivery 

limited attention to “learning by  	

	users”

translate learning of users to new 

	practice

strengthen process

The Engendered Logframe Approach 2.4.4
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Gender analysis + evaluation

Why is it important?

		Accountability 

		Assessing performance criteria (e.g., effectiveness, efficiency, sustainability, and institutional impact)

		Decision making for future projects or policy formulation



What is Gender Evaluation?

The Engendered Logframe Approach 2.4.5
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Explain gender evaluation

Identify principles of evaluating gender 

Compare gender-blind with gender-conscious approaches to evaluation

Objectives Session 4

The Engendered Logframe Approach 2.4.3
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Gender and Agriculture



		The cost of gender inequality affects men and women



		Countries discriminating on basis of gender have slower economic growth, weaker governance, and a lower quality of life for all



		In agriculture, gender inequalities surface in issues around access to external inputs and services



		Agricultural development can have a negligible impact on women and youth, especially if education, credit, market access, and labor constraints are not considered



The Engendered Logframe Approach 1.3.5
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Potential Impact



Rate of women’s loan repayment 10 times higher than men’s

Kenya

Sources: Quisumbing 1994, Blackden and Bhanu 1999, IFAD 1998

Reducing women’s time burdens increased cash income for coffee/banana growers by 15% and capital productivity by 44%

Tanzania

Improved distribution of existing household resources from men’s to and women’s plots = 10-20% increase in output

Burkina Faso

Paddy yields increased substantially in farmer-built irrigation systems; 2/3 community organizers women; women’s leadership and membership in irrigation facilitated fee payment; strengthened sustainability of system and yields 

Philippines

The Engendered Logframe Approach 1.3.7
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Objectives Day 2

The Engendered Logframe Approach 2.4.1

		Explain gender evaluation 



		Identify key principles in gender evaluation



		Compare gender-blind with gender-responsive 

 	approaches to evaluation
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Enhance Impact



		 	Account for gender differences



		 	Reduce disparities in policy and 

 	program management



The Engendered Logframe Approach 1.3.6
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Gender and the Poverty Cycle?

Food security, water,

health, education, 

and other basic services

The poor lack access to…

Legal, economic structures and services

Decision making, recognition, and representation

The Engendered Logframe Approach 1.3.3
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Gender Inequality



1.	Interventions to raise the standard of the whole 

 	community are likely to benefit the better-off.



2.	What seem to be neutral interventions can 

 	negatively affect one sub-group and create new 

 	problems 

	  -	Agricultural innovations have increased 

		women’s workload, requiring more child labor 

		and thus reducing the opportunity for children 

		to attend school



	  -	Reinforces other poverty traps (i.e., women 

		twice as likely as men to be illiterate)

The Engendered Logframe Approach 1.3.4
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Gender and Poverty



			Even where communities are defined as poor, 	 	

	there is differentiation among the poor.



		 	Women are often poorer than men, but debate  	

	surrounds the generalization that 70% of the 

 	world’s poor are women (e.g. Mayoux for FAO, 

 	1995).



		 	Difficult to define poverty; female-headed 

 	households 



		 	Gender disparities are closely linked with poverty, 

 	especially in rural areas.



The Engendered Logframe Approach 1.3.2
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Gender Roles Change

		During World War II women in Europe and North America replaced men in industrial work 



		In western Kenya, male socioeconomic roles shifted significantly from pastoralism to agriculture



The Engendere Logframe Approach 1.2.6
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Gender is Complex

		Difficult to generalize sub-groups like men, women, youth



		Complicates analysis



		Improves understanding and potential impact of targeted action



The Engendere Logframe Approach 1.2.8
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The Term Engender







Main Entry: en·gen·der Function: verb             

Etymology: Middle English engendren, from Middle French engendrer, from Latin ingenerare, 

Date: 14th century                

1 : BEGET, PROCREATE

2 : to cause to exist or to develop : PRODUCE 

 intransitive senses : to assume form : ORIGINATE

Synonyms GENERATE, cause, induce, muster (up), occasion, produce, provoke,

Related Words: excite, stimulate; arouse, quicken 

The Engendere Logframe Approach 1.2.9
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Gender and Women

		Gender is closely associated with issues concerning women, but the two terms are not the same

		Gender addresses layers of social difference

		Important variables: age, marital status, class (wealth & education), race, ethnicity & language, religious belief, location (rural/urban)



The Engendere Logframe Approach 1.2.7
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Gender

		social construction



		behaving as a man or woman/ boy or girl



		not universal



		changes over time





		differs between and within cultures



The Engendere Logframe Approach 1.2.4
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The Term Gender





gender : in language, a phenomenon in which the words, usually nouns, require the agreement, or concord, through grammatical marking (or inflection), of various other words related to them in a sentence. 

Swahili and many other languages have a gender system in which the relationship is between the logical categories. Gender classes in such languages may include animate beings, inanimate objects, plants, animals, tools, and objects of a particular shape.

 

The Engendere Logframe Approach 1.2.5
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Sex

		biological



		being male or female



		universal



		does not change over time



		does not differ across cultures



The Engendere Logframe Approach 1.2.3
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Participant Action Plan Approach

(PAPA)

The Engendered Logframe Approach 1.1.8







The Engendered Logframe Approach
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In-course Activities

                                  Stage 2



Objective:

    - develop an action plan



Procedure:

    - prepare a preliminary list of action items

    - confer with partner

    - finalize and prioritize list of action items

    - report individual action plans

    - make copies for trainees and trainers

The Engendered Logframe Approach 1.1.12







The Engendered Logframe Approach
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Questionnaire, First Stage

Ideas for action items

The Engendered Logframe Approach 1.1.14



Respuestas a Nuevas Demandas Tecnológicas: Agroindustria





The Engendered Logframe Approach
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Objectives Session 2

		Define and discuss the concept of gender 



The Engendere Logframe Approach 1.2.1
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Follow-up Activities

Trainers

Participants

		 Formulate and send

   questionnaire

		 Analyze and interpret 

   data

		 Prepare report

		 Improve workshop



   content and approach

   if necessary

		 Fill out and return



   questionnaire







		 Receive report and



   send feedback

The Engendered Logframe Approach 1.1.13
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Steps

PAPA

The Engendered Logframe Approach 1.1.10



Respuestas a Nuevas Demandas Tecnológicas: Agroindustria





The Engendered Logframe Approach
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In-course Activities

			Understand the use of Action Planning

			Identify possible action ideas to be tried on the job



The Engendered Logframe Approach 1.1.11

Jot down action ideas during the training

			use the handout provided

			do it at end of the last session each day

			confer with other participants/trainers periodically





Respuestas a Nuevas Demandas Tecnológicas: Agroindustria





The Engendered Logframe Approach
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		 Systematic and continuous planning of future 



 activities by trainees as training evolves 



		 Formal link between trainees and trainers for 



 follow-up activities



		 Further involvement of trainees in improving 



 the training content after training event

Why Action Planning?









The Engendered Logframe Approach 1.1.9
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Expected Outputs



		Improved knowledge, attitudes, and skills related to gender evaluation among FAO managers





		Application of new or improved learning in their work



The Engendered Logframe Approach 1.1.4
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Objectives of Day One



		Discuss the main focus of the workshop

		Explain the use of the participant action plan approach (PAPA)

		Define and discuss the concept of gender

		Identify current issues in gender, poverty, and agriculture 

		Identify current practices at FAO for including gender analysis in program management



The Engendered Logframe Approach 1.1.6







The Engendered Logframe Approach
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Schedule of Day One

The Engendered Logframe Approach 1.1.7

	09:00 – 09:15		Welcome

	09:15 – 10:00		Session 1. Introduction to the workshop, PAPA, and 

					interactive exercise

	10:00 – 10:30		Session 2. What is gender and why should managers be 

					concerned?

					TEA/COFFEE BREAK

	10:45 – 13:00		Exercise 2. How is gender integrated into your work?

					LUNCH

	14:00 – 14:15		Session 3. Gender in program and project management

	14:15 – 15:15		Exercise 3  how can gender be better integrated into 

					your  work?

					TEA/COFFEE BREAK

	15:30 – 16:00		Exercise 3. 

	16:00 – 16:15		Feedback on the day’s activities and PAPA
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Workshop Approach

		Adult learning principles





		Interventions = 20% trainers; 80% participants





		Exercises, discussions 



		Review of day’s work; final evaluation and action planning for future



The Engendered Logframe Approach 1.1.5
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Workshop Goal

To strengthen gender monitoring and evaluation in FAO program management 



The Engendered Logframe Approach 1.1.2
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Objectives of the Workshop

		 	Define and discuss the concept of gender

		 	Identify current issues in gender, poverty, and agriculture

		 	Identify current practices at FAO for including gender analysis 

 	in program management

		 	Compare gender-blind and gender-responsive approaches to 

	evaluation

		 	Identify key components of the engendered logframe

		 	Construct an engendered logframe for a FAO project

		 	Plan actions for future activities in gender evaluation 

 	(participant action plan) 



The Engendered Logframe Approach 1.1.3
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Gender Analysis for Monitoring and Evaluation: 

The Engendered Logframe Approach



The Engendered Logframe Approach 1.1.1







The Engendered Logframe Approach
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